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1 Introduction

Since the 1990s, the number of immigrants in Finland has been increasing rapidly. Their
languages and cultures of origin, instead of being assimilated to those dominant in Finland,
are encouraged to be maintained and developed in a formal instructional setting. Immigrants’
native language/mother tongue which is a minority language in the society at large, spoken at
home or in other environments where children can easily access it, can also be called heritage
language (HL) (Rothman, 2009). In recent years, the domain of HL education has started to
attract attention, and along with that pre-service and in-service development of HL teachers
has gained attention (e.g. Lacorte, Fairclough & Beaudrie 2016; Aravossitas &
Oikonomakou, 2018; Gironzetti & Belpoliti, 2021).

Mother tongue/minority/HL education is valued in Finland, which is illustrated by the fact
that it is incorporated into the national core curriculum. According to the Finnish National
Core Curriculum 2014, pupils whose mother tongue is not Finnish, or Swedish could learn
their home language as mother tongue, while learning Finnish and Swedish as a second
language. However, Harju-Luukkainen, Kuukka, Paavola, and Tarnanen (2015) argue that this
kind of education is not equally available in all regions in Finland, and teachers should have
more professional trainings to ensure quality of HL teaching. This is in line with general
concerns about the professional level of HL teachers’ that stem from their lack of pre-service
training and institutionalization (Carreira & Kagan, 2018). These concerns imply a direct
threat to reaching the objectives of HL and this study aims to investigate this issue by
investigating one particular group of HL teachers in Finland to see how their (background,
etc.) matches the situation as sketched in Harju-Luukkainen, et.al. (2015) and Carreia &
Kagan (2018) and how they themselves perceive that situation in the context of reaching the

objectives of HL within the Finnish context.

Chinese as one of the most spoken languages in the world is gaining its importance in
language education worldwide (Pu, 2019). In Finland, Chinese-speaking population steadily
increased from 11825 to 13778 in three years (2017-2020) (Statistics Finland, 2022).
Currently, there is little English literature about Chinese Heritage Language (CHL) in

Finland, and the existent literature is more about student group or parents (see Q. Li, 2019;



Yang, 2021) and the topic about CHL teachers in Finland cannot be found. Hence, it would be
valuable to explore the profile of CHL teachers, regarding their qualifications, the
preparations made before their official teaching started and in-service training and their
profession education, but also their teaching practices and challenges that they encounter as a

HL teacher.

Although the Confucius Institute at the University of Helsinki organizes trainings for Chinese
teachers in Finland, it is unknown if all CHL teachers participate and if the trainings fit HL
teaching. Thus, the study also aims to investigate the challenges that CHL teachers in Finland
would encounter, the pedagogical approaches applied in their classrooms and how they
conduct assessment of students’ learning outcome or proficiency. The purpose is recognizing
the challenges that the educators confront and real teaching practices in CHL education under
Finnish school system. It will display the real situation of CHL instruction, giving

illuminations to policy makers to promote effective HL programs for the learners.

In summary, the study intends to investigate CHL instructors’ teaching background (including
the qualifications and language or/ and teaching related background), the challenges in CHL
classrooms and their professional development needs in the future in Finland. It will give

voice to CHL teachers and hopefully contribute to the CHL education.

Research questions:

e 1. CHL teachers’ background: What background do CHL teachers have when they
enter the profession?

e 2. CHL teachers’ experience: What challenges do they encounter when teaching
Chinese as a heritage language in Finland? And what methods they use to overcome
the challenges? What are their teaching practices in HL classrooms?

e 3. CHL teachers’ needs: Which aspects of professional development do they identify

themselves to need? In which form?



2 Overview of the Literature

2.1 Heritage language

Montrul (2006) defines Heritage Language (HL) to be a minority language while the
dominant language that is spoken by most of the population in the host country is recognized
as an official majority language. Synonym terms, ethnic minority languages or community
languages, immigrant language and mother tongue are also used to refer to HL in different
regions of the world. Similarly, in 2007, Polinsky & Kagan put forward the narrow and broad
conception of HL. The former depicts that the heritage language “was first in the order of
acquisition but was not completely acquired because of the individual’s switch to another
dominant language” (p.369). Meanwhile, in the broad conception of HL they propose, the

connections between cultural heritage and linguistic heritage are highlighted.

Minority languages or HLs could be indigenous languages which are on the edge of vanishing
(e.g., Maori) or even the world languages (eg., Spanish in the United States) that has wide
usage worldwide (Montrul, 2006). As a result of the demographic and socioeconomic trends
around the world, increased attention has been paid to the value of supporting and maintaining
these languages, as well as the need to provide education in minority and occasionally even

nonstandard languages (Huang, Jing-Schmidt, & Meisterernst (Eds.), 2019).

2.2 Chinese heritage language

With the increasing of Chinese immigrants around the world, the maintenance of Chinese
language, significance of teaching, learning Chinese Heritage Language (CHL) for teaching
professions, HL learners, families, communities, and countries at large cannot be understated

(Xiang, 2016).

To know Chinese heritage language, it is necessary to know how the notion “Chinese
language” is defined. Firstly, as Chen (1993) states it, “Chinese people” is nowadays referred

to people consisted of many ethnic groups, among which han (7K %) is the biggest group

(Chen, 1993). Thus, the language that people of han speak is called hanyu (7X7%), which is



considered as a representative of Chinese language in general (Chen, 1993). However,
“Chinese” or “hanyu” does not necessarily refer to one single language — it has many
variations which are categorised into seven main dialect groups: Mandarin/ Northern, WU,
Gan, Xiang, Min, Hakka, Yue (Huang & Liao, 2002). The dialects were regarded as barriers
to modernization, so in 1950s, Putonghua ¥ i# % (or standard Mandarin) was promoted to
standardize the national speaking language (Guo, 2004). Putonghua is a tonal language with

four tones, whose basis of pronunciation and grammar are on the language of Beijing and its

surrounding areas.(Chen, 1993; Gong, Lai & Gao, 2020).

In Chinese as a Heritage Language: An Introduction, He (2008) indicate that Mandarin as the
only standardized language spoken by most of the dialect speakers is also known as
putonghua 28 17, guoyu /%1%, huayu 72i% in the regions of mainland China, Taiwan, and
Singapore respectively. Although they share the similar writing system (Taiwan uses the
traditional script, Mainland China uses the simplified script), variations still lie in lexis,
phonetic and discourse norms. Take Cantonese for example, which is a commonly spoken
dialect in Guagdong Province and Hongkong, has ideograms unfamiliar to Mandarin
speakers, making the underlying meaning of the text incomprehensible (Cai & Eisenstein

Ebsworth, 2018).

Starr (2009) depicts the standardization phonetic transcription of Chinese language which
embodied with the romanisation of the Chinese characters: In the early 20 century, a set of
phonetic symbols to transcribe Chinese characters into phonetic symbols ---zhuyinfuhao /&2
774" was created, which is still now used in Taiwan. Later, the phonetic symbols based on
with Latin alphabets---pinyin #f 2 was introduced in 1958. As pinyin has gained great

recognition worldwide, it is even recognized in Taiwan today.

To conclude with Starr’s words (2009), spoken language, script and romanisation of Chinese
characters set the standard for Chinese. However, Chinese language dialect speakers might
have diverse perceptions of Mandarin and their identity with the language also vary (Lai,
2011). Accordingly, when defining CHL, the variations of speech, lexis, writing system etc.

must be considered.



2.3 Heritage language learners

Heritage Language Learners (HLLs) are “individuals raised in homes where a language other
than English is spoken and who are to some degree bilingual in English and the heritage
language” (Valdés, 2001, p. 38). It is important to note that, this definition is flexible to be
used in many different contexts. Although the original definition is English-centric, any other
dominant language can be used as a replacement for it (Benmamoun, Montrul & Polinsky,
2013). As Montrul (2006) states it, HLLs can be the immigrants who were born in the host
country or came to the host country when they were children. Moreover, because of the
exposure to both the HL and the majority language in the host country since an early age, the

learners are thought by Montrul (2006) to be bilingual.

Montrul (2010) indicates some other common characteristics that HLLs share: although they
are proficient in their home language, their language level still lags behind their parents and
other peers growing up in their native countries and that the general status of HLLs is that
their competence declines generation after generation. Montrul (2010) further explains that as
for HLLs whose home language is a minority in their current country of residence, some HL
children might lack access to the education in their HL. In the context of the United States, the
second-generation, and the third-generation HL speakers, seem to demonstrate incomplete
language acquisition and clear signs of loss of linguistic structures, as opposed to those in the
foreign-born first generations who maintain proficient language skills in HL (Carreira &
Kagan, 2011). What’s more, generally, HLLs are better at comprehension than production,
more proficient at speaking than listening, and unlikely to achieve advanced or native-like
literacy in their HL, though they are acknowledged (or perhaps expected) to have the
pronunciation close to the native of their HL (Polinsky, 2015).

Additionally, the home language acquisition of HLLs differ from second language and the
first language learning. The first reason, as proposed by Carreira (2004), HLLs have distinct
linguistic and/or identity needs that differ from second language learners in view of their
language heritage or cultural heritage; Secondly, because HLLs lack sufficient exposure to

their language and culture, unlike normal first language learners, their basic linguistic and
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identity needs cannot be met. Thus, the HL curriculum approaches this challenge in a

beneficial way for HLLs.

2.4 Chinese heritage language learners

In addition to the shared characteristics of general HLLs, Chinese Heritage Language
Learners (CHLLs) also experience certain unique characteristics. For example, these
complexities that range from homogenous populations to a more defined geographical
location, as well as a single shared standard language variety (Xu & Moloney, 2014).
Although Mandarin is regarded to be the standard of Chinese languages, Chinese heritage
language learners retain a great number of linguistic varieties (Wong & Xiao, 2010). In spite
of the fact that the teaching of Chinese languages now has more resources and digital tools,
typically the only one Chinese language (i.e. Mandarin) is offered in a formal instructional
setting as immigrants’ mother tongue/heritage language (Patricia & Liam, 2019; Wong &
Xiao, 2010). As such, there is often an inconsistency between the heritage language taught at
school and learnt at home/in other communities. Wong and Xiao (2010) point out that it is
universal that some Chinese dialect speakers especially in Guangdong Province and
Hongkong, who speak Cantonese and make up a large proportion of overseas Chinese
populations, they do not speak Mandarin at home or in their communities. Moreover,
according to them, although the oral and written forms of Chinese characters are standardized,
dialect communities may still have their own characters and words or even follow their own
grammatical rules. Also, for the families from Hongkong and Taiwan, they have a particular
preference for traditional writing. It is common that the writing in the vernacular press in
Hong Kong and Taiwan for other Chinese readers is difficult to understand. Thus, the existent
situation that under CHL curriculum, the mismatch of CHL courses could pose challenges of
learning Mandarin for many dialect speakers as they might need to take a Mandarin beginner

course (Pu, 2019; He, 2006).

CHLLs have a great variability of proficiency in Chinese learning: some have very limited
command of Chinese language, some with some basic listening and speaking skills, some
have relatively developed speaking and listening skills but weak reading and writing skills,

some are fluent or near fluent in a dialect of Chinese, but with little knowledge and
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understanding of the standard language Mandarin in China and Taiwan, and some some have
a firm grasp of all four skills: listening, speaking, reading, and writing (Hendryx, 2008).
Xiao’s (2006) study for instance shows that CHLLs demonstrate high level of speaking and
listening skills but have low proficiency in literacy such as reading and writing. Her study
suggests that because of the extremely difficult orthography, lack of exposure to the script
system can make reading comprehension and vocabulary learning challenging for students
with little to no prior knowledge of Chinese. This may explain Liu's (2006) finding that even
though students may spend years attending a weekend Chinese school, many of them still
cannot speak or write Chinese. At the same time, it has been noted by Polinsky (2015) that
HLLs may be given an “inflated” impression of fluency, especially if their pronunciation and
vocabulary seem to be unrecognizable from native speakers. Due to this misperception of
fluency, heritage speakers in the classroom may be placed in an inappropriate language level
and might be given unrealistic expectations from the instructors (Peyton, Ranard, &

McGinnis, 2001).

CHLLs are motivated by different reasons, and in different levels. The difference could come
from the variations in the Chinese language, and the differences in the culture, custom and
history aspects of the dialect groups make CHL learning have different meanings for these
groups (Wong & Xiao, 2010; He, 2008). It is thought that sociocultural factors such as
heritage, identity, and family support are important in determining HL learning: while
heritage is fundamental in shaping learners’ identity and co-constructing their motivation,
family connections embody learners’ identity needs ((Xu & Moloney, 2014; Carreira, 2004;
Weger-Guntharp, 2008). The findings gathered from Carreira and Kagan’s survey (2011)
shows that students in HL courses are motivated as a result of cultural heritage and the need to
bond and communicate with their family members with their language. Furthermore, He
(2006) claims that HL learners tend to learn their HL for “cultural/social identity” reasons and
also be motivated by “an identification with the intrinsic cultural, affective, and aesthetic
values of the language”. Furthermore, researchers find that the motivation of CHL learners is
particularly related to parental involvement, use of the language among friends, and academic
motivation (e.g., boosting a sense of ethnic pride and cultural identity) (Lu and Li, 2008).
Nowadays, with the growing of Chinese economy, many CHLLs are motivated to learn

Chinese as an instrument for wider job opportunities (Pu 2019).
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To conclude, considering the complexity of the Chinese language (i.e., different dialects,
different scripts) and a diverse range of CHLLs (with diverse family language backgrounds,
cultures, and self-identity), CHLLs might have variant learning needs. As described above,
these needs include linguistic and identity needs which might be unmet because of the

inadequate exposure of their language and culture (He, 2006).

2.5 Chinese heritage language instruction
2.5.1 Lack of Institutionalization

The teaching of HLs is challenging, as Carreira and Kagan (2018) present the state of HL
instruction in language departments: while the Second Language (L2) courses, which are
regarded to be a core component of language curriculums, has its position in language
education, but language department policymakers must be convinced of the value of HL
instruction. They also mention that in educational settings throughout all levels, HL
instruction does not appear to be institutionalized, including the institutionalization of HL
teacher training. Ekholm and Trier (1987) defined institutionalization as ““a process through
which an organization assimilates an innovation into its structure” (p. 13). The following key
indicators of institutionalization adapted by Carreira (2018) from Ekholm and Trier (1987)

and other literatures will demonstrate how institutionalized the current HL education is:

1. Acceptance by relevant participants who see the innovation as valuable and as
legitimately belonging.

2. Widespread use of the innovation throughout the institution, organization, district,
etc.

3. Firm expectation that use of the practice and/or product will continue.

4. The innovation is stable and routinized in the sense that:

a. Continuation does not depend on the actions or motivations of specific individuals
but on the culture or structure of the organization or on procedures that have been put
in place to support the innovation.

b. Time, space, personnel, funding, and other resources are routinely allocated.
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The idea of institutionalization is intimately tied to the transformational change processes
linked to efforts to enhance education (Miles, 1987). In the context of CHL, this means
reconsidering how HL education is seen, debated, and carried out in settings such as the
family/home, community schools, public or private K—12 schools, university education, as
well as in public discourse (Duff, Liu & Li., 2017). In Carreira's (2018) opinion, “not much”

has HL education been institutionalized above.

2.5.2 HL teaching in diverse educational settings

A closely related concept to institutionalization is the idea of transformational change
processes that attempt educational reforms (Miles & Louis, 1987). For CHL, it refers to
changing how HL education is viewed, discussed, and implemented through the settings such
as community, public or private schools-based K-12 schools, and higher education (Duff, Liu
& Li, 2017). In these settings, qualification of HL teachers, program structure, teaching
approaches etc. might differ.

Community-based school or programs is organized privately by homes, community leaders,
churches, or civic organizations, as opposed to it in a public school system (Fishman,
2001(Fishman, 2001); Kelleher, 2010). They are usually organized on weekday afternoons,
weekends evenings or during summer. Yet, Moore and Nash (2020) state the fact that the
increasing time that students spend on their schoolwork in school in such way that they do not
have enough time for non-compulsory education in the community, the enrolment decreases
as the grade increase. Furthermore, for lack of continuous steady funding, non-formalized
curriculums and insufficient training of teachers are typical. In the case of CHL instruction, in
community-based setting, the teachers tend to lack official support, resources, and unqualified
since the communities rely on untrained volunteers or parents (Li & Wen, 2015). Correlated
with qualification, the teachers often a lack of linguistics and teaching skills training. As a
result, they often resort to familiar teaching methods like rote memorization and drills,
especially when teaching Chinese characters and text (Xiang, 2016). Similarly, Wang (2004)
finds CHL classrooms to be text-driven: language instruction is constantly transformed into

coding and decoding exercises and the class activities usually consist of analysing radicals
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and stroke order, constructing sentences with target characters, reading aloud, and translating.
Although communities Chinese often lack of specialized support for teaching approaches and
pedagogies, according to Pu, (2019), many community-based schools are provided with

teacher trainings and resources from the Overseas Chinese Affairs Office of the State Council

(Mainland China) or the Overseas Community Affairs Council (Taiwan).

In terms of K-12 based HL education, there might not be exact curriculums that target at HL
speakers, which also applies to community-based school. Take the USA for example, HL
instruction can be found in foreign language programs where both HLLs and natives are
mixed together, dual language immersion that include HLLs, or the as traditional bilingual
programs with monolingualism (Kelleher, 2010; Moore & Nash, 2020). In K-12 schools, the
teachers tend to apply similar way of teaching to the teaching in community-based programs.
According to Pu (2019), the CHL teachers in K-12 programs are often employed and
sponsored by Confucius Institute Headquarters which is an affiliation of Chinese Ministry of
Education, or Chinese native speakers who have or are going to have teachers’ certificate.
Normally, they are required to show their Chinese proficiency level by taking standardized
test, for instance, the Chinese Proficiency Test (HSK). However, most programs that train
language teachers today do not prepare teachers for differentiated curriculum and instruction
for CHLLs (Duff, Liu and Li, 2017). CHL classroom discourse research carried out by Curdt-
Christiansen (2006) shows that the CHL classroom follows a teacher-centred pattern-the
teacher is the controller who decides classroom interactions and the interaction is usually in
the form of question asking and answering. Meanwhile, she also points out that many Chinese
teachers follow the traditional Chinese method of teaching which involves the stages of word
recognition, sentence interpretation, and paragraph reading; and reciting texts and memorizing
characters are used as the learning approaches. To measure CHL students’ learning, the most
common way is to examine their reading and writing ability through teacher’s observations,
homework, regular quizzes, and mid-term and final exams which may harm students’
motivation of learning Chinese (Pu, 2019). The same research also reports that CHL
instruction is insufficient of teaching resources (e.g. textbook and pedagogical materials), so
they usually attain resources from the Internet and spend a lot of time in creating their version

of teaching materials and design a curriculum for CHLLs on their own.
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Lastly, there are some controversies about separating the HL track from other tracks at higher
education institutions. The mix classroom with HLLs and non-HLLs has huge gap in
language proficiency, which requires instructors to use differentiated teaching to lessen
disparities and provide second language learners and HLLs with specialized support (Moore
& Nash, 2020). Compared to teachers in K—12 and community-based programs, instructors
working in higher education appear to be better informed and have more professional
development opportunities (Caballero, 2014). As Caballero (2014) notes, aside from
conferences, they also participate in graduate courses, summer college, and seminars on HL
pedagogy. However, he further suggests that for the post-secondary education in CHL,
professional preparation is no less challenging as HL teaching are not a common subject in
teacher preparation programs. If the HLLs and FLLs are not placed to different tracks, the
mixed classroom might be multi-levelled, and consequently pose significant challenges in a
perspective of pedagogy (Xiang, 2016). On the other hand, if there are separate tracks,
fundings, well-trained teachers, and curriculums with specialized content etc. will be new

challenges (Moore & Nash, 2020).

2.5.3 Challenges for CHL instruction

Challenge from the language and demotivated students. Chinese language has been wildly
recognized to be one of the most difficult languages to learn, given to its written orthography,
which is previously mentioned. For Chinese native speakers, learning Chinese at a high level
1s not an easy task, learning it as a second language is even more challenging (Yue, 2017). It
is a character-based language which is time-consuming on memorizing the strokes orders of
the characters, their pronunciations, and meanings. Although character learning is critical in
developing learners’ reading and writing ability, in CHL classrooms, the inordinate focus on
character drills typically lower CHLLSs’ interest and motivation in learning the language (Pu,
2019). It is reported that students’ interest and motivation decrease with age, one explanation
is that when they started learning how to write in Chinese and at the same time, academic
pressure started to mount from their mainstream schools, they might perceive Chinese
learning as an arduous task (Zhang & Slaughter-Defoe, 2009; Wen & Li, 2016). Hence, for
Chinese teachers, teaching Chinese itself could be difficult, as students’ motivation would be

deducted during their tedious character learning process. To encourage their students to keep
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learning Chinese, they sometimes must lower expectation on the assignments and even on
tests (Pu, 2019). An important concern for CHL teachers is to find the right balance between
keeping the motivation and preventing students from getting frustrated by the vocabulary or

bored by memorization exercises (Yue, 2017).

Challenge from the heterogenous populations of CHLLs. Ansé Ros, Maijala and Valkamo
(2021) who investigate the role of teachers in HL maintenance in Finland reports that HL
teachers also face the challenge of teaching heterogeneous groups which consist of students of
different ages and proficiency levels. As mentioned earlier, CHL classrooms might consist of
students who have different language background and cultural identity, and various
competence levels in Chinese language (here, particularly refers to Mandarin). For dialect
speakers, they might not be able to learn their own HLs, for example, Cantonese speakers
enrolled in Mandarin HL courses, when Cantonese and Mandarin are incomprehensible to
each other, only sharing a common script (Caballero, 2014). Since the student’s group find
the speech sound (e.g. Cantonese vs Mandarin) or writing system (simplified and traditional
disunity) that Mandarin uses is difficult to follow if they are dialect speakers, who are more
familiar with the other phonetic or scripture system, this may cause difficulty in teaching the

language.

Lack of pedagogical support. The possibility of including students of various age group and
proficiency levels, there is no doubt that the requirement on teachers’ pedagogical skills is
higher. Xiang (2016) states that unprecedented complexities and challenges for the teachers
arise in the increasingly heterogeneous Chinese language classrooms. In the same article, she
argues that pedagogical challenge no longer just resides in teaching the language itself, but
also lies in considering the needs of learners and creating curricula that integrate learners'
diverse backgrounds and language levels. According to Potowski & Carreira (2004), HLLs
must be taught with pedagogical strategies and approaches that meet their linguistic,
academic, affective, and social needs. However, HL teachers usually lack professional
training which particularly targeted at HL instruction. Take community school as an example,
even if the teachers want to receive professional trainings, the traditional training programs

are inappropriate for heritage language (Wang, 1996).
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Lack of teaching resources. The challenge generated from the diverse populations is the
teaching materials, which should be designed for CHLLs and required to meet their individual
needs (Xiang, 2016). Additionally, textbooks for methodology instruction don't cover all the
issues in HL classrooms (Caballero, 2014). According to Caballero (2014), through the
review of the tables of contents of seven of the most commonly used methodology textbooks
published since 2007, only one contains a section about HLLs, along with additional

information regarding HLLs’ special needs.

To conclude, the challenges of teaching CHL not only involve meeting diverse student needs
but also teaching the language itself as well as dealing with students with different language
proficiency and demotivated students. Lack of pedagogical training and difficulty in obtaining
teaching resources which consider the different language backgrounds and proficiency levels

of students make CHL teaching even more challenging.

2.6 HL teacher core competences

The previous section illustrates the challenges that HL instructors encounter in multiple
aspects, which require knowledge and skill base for HL teaching. However, the current
situation is, as Duff, Liu, and Li (2017) note, most programs for teacher education to teach
modern/world languages and the teacher training programs generally are not designed to

prepare teachers specifically to teach heritage languages.

The existing literature which addresses the issue of HL preparation is limited, thus this thesis
turns to a teacher training model that is drawn by Gironzetti & Belpoliti (2021), which is
originally for Spanish Heritage Language (SHL). It is based on the numerous previous
resources and displays the core competences that SHL teachers need to serve SHL
successfully (see Table 1). It covers the areas of “applied linguistics and sociolinguistics”,
“SHLLs and communities”, as well as “pedagogical approaches for SHL instruction”. In the
table, there are a number of competencies that SHL teachers are expected to “know” and
“know how to implement” in their instructions to meet the needs of SHLLs. It will contribute
to the understanding of teacher competences, preparation, and development for working with

HL working environment.
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Table 1. SHL teachers’ core competences by content area (Gironzetti & Belpoliti,2021)
Applied linguistics and sociolinguistics (know)
» Knowledge of second language acquisition and language processing theories as they
apply to Spanish L1, L2, and HL, including critical language awareness and teaching for
social justice.
» Knowledge of sociolinguistic processes in bi/multilingual communities and languages in
contact, including situation and features of heritage/minority languages.
» Knowledge of HL varieties, and attitudes and ideologies on language variation and
change.
HL speakers and their communities (know)
* Knowledge and awareness of HL learners’ diverse profiles, including socioaffective, cultural,
linguistic, and educational aspects.
» Awareness and critical knowledge of historical, sociopolitical, cultural, and linguistic realities of
HL communities.
Pedagogical approaches for teaching HL (know and know-how)
» Knowledge of pedagogical principles in language expansion and enrichment based on Language
Arts approaches.
» Knowledge of how to implement error- and needs-analysis on HL language production.
» Knowledge of how to implement content-based, experiential learning, and similar macro-
approaches to language teaching.
» Knowledge of how to implement differentiated instruction for mixed classes and strategies for
HL/L2 collaboration.
» Knowledge of how to engage in ongoing self-reflection on background, experience, identity,

ideologies, and beliefs.

2.7 HL Education in Finnish Context

According to what has been discussed about in section 2.1, HL could also be called immigrant
language, community, minority language etc. However, due to that in Finland, Sami, Roma,
and sign language are the official minority languages, to distinguish these languages with
other minority languages, in this part, “immigrant language” would be used to refer to other

minority languages. In this section, HL instruction and learning in the Finnish context will be
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illustrated. Moreover, the HL instruction in Finnish context discussed in this thesis is
differentiated from the three educational settings mentioned previously, namely, community-
based, K-12 schools and higher-education. In Finland, the HL curriculum, which is offered in
the Finnish basic education stage (from Grade 1 to Grade 9), but it is only suggested but not
compulsory for municipalities to provide it. Thus, it could probably best be described as a

setting which is between the community-based and K-12 based.

2.7.1 HL maintenance courses in Finland

Since the 1980s, immigrants started to increase rapidly in Finland, and the number of foreign
language speakers first slowly, but more quickly until in 2020, the number even surpassed the

number of Swedish speakers (see Figure 1).

Year Language

Population Finnish speakers Swedish speakers Samispeakers Other languages Finnish Swedish Other

total speakers, % speakers, % languages, %
1980 4787778 4476 807 300482 1343 9146 935 63 02
1985 4910664 4596908 299098 1699 12959 936 6,1 03
1990 4998478 4675223 296738 1734 24783 935 59 0,5
1995 5116826 4754787 294664 1726 65649 92,9 58 13
2000 5181115 4788497 291657 1734 99227 924 56 19
2005 5255580 4819819 289675 1752 144334 81,7 55 2,7

2010 5375276 4857903 291153 1832 224388 904

4

2015 5487308 4865628 290 161 1857 329562 88,7 53 6,0
2020 5533793 4811067 287871 2008 432847 86,9 2
2

2021 5548241 4800243 287933 2023 458 042 86,5

Figure 1. Population according to language 1980-2021. Source: Population Structure 2021, Statistics
Finland

The increase immigrants led to more language and cultural minorities in Finnish society.
Instead of assimilating the minorities, Finland thinks highly of multiculturalism and protects
their languages. According to the Finnish Constitution (1999, Section 17), “The Sami, as an
indigenous people, as well as the Roma and other groups, have the right to maintain and
develop their own language and culture”. Meanwhile, the language maintenance courses/HL
courses of these languages are included in the Finnish basic education system. The Basic
Education Act (628/1998), which is critical to the Finnish curriculum, also corresponds to the

language right of the minorities in the country, “As a mother tongue, the pupil may also be
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taught the Roma language, sign language or some other language which is the pupil’s native

language (Section 12, p.5).

According to the Basic Education Act (628/1998, 1998), as a bilingual country, Finland
provides basic education in Finnish or Swedish, the two official languages. Besides, the
current Finnish education system also offers early learning opportunities about other
languages. The general situation of language learning in Finnish basic education is:

in the comprehensive school, there are three languages compulsory to study, which are the
mother tongue that starts in the first grade, the first foreign language that starts at the latest
from the third grade (A1 syllabus, language choice usually is English), and the other national
language that starts at the latest from the seventh grade (B1 syllabus) (Hildén & Kantelinen,
2012, P.162; Inha, n.d.). Other than that, there are two optional syllabus, A2 syllabus and B2
syllabus: The former is an optional language French, German or Russian (English for
Swedish-speaking Finns), usually offered in grade 3 to grade 6; the latter is an optional
foreign language starting from grade 7-9, for which the foreign language options vary among
different schools (Inha, n.d.). The next section will describe how immigrant language/HL

teaching and learning are integrated into the education system.

In line with the Basic Education Act, Finnish school system provides pupils with the
opportunity to learn their home language in a formal instruction form, and HL courses in
these languages are offered for free (Ans6 Ros, Maijala, Valkamo, 2021). The terminologies
that refer to HL/immigrant language has been/ could be called “kotikieli”, “oppilaan oma
kieli” and “oppilaan oma &idinkieli”, which means “home language”, “pupil’s own language”,
“pupil’s own mother tongue” respectively (McPake, Tinsley, Broeder, Latomaa, Mijares, &
Martyniuk, 2007). According to the newest version of Finnish National Core Curriculum
(2014), the guardian can select pupils’ mother tongue, which does not have to be Finnish or
Swedish, but the language stated by the guardian (p.178). Paulsrud, Zilliacus and Ekberg.,
(2020) explains the mother tongue options in Finland, which “include eleven separate syllabi,
including Finnish, Swedish, and the minority languages Sami, Roma, and Finnish Sign
Language. Additionally, there are syllabi for these languages as a second language for
students and a general syllabus for students with mother tongues other than the national and

official minority languages” (p. 311).
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In the year of 2020, the instruction of 60 mother tongues is offered by 84 mother tongue
education providers (See Finnish National Board of Education, 2020). What’s more, the
largest language groups in the (HL) maintenance course are: Russian, Estonian, Arabian,
Somalian, English, Albanian and Chinese. In the basic education period, the pupils can learn
their own mother tongue by voluntarily taking maintenance courses, which consisting of 2
hours (1 hr =45 min) per week for grades 1-9 (Ansé Ros, Maijala, & Valkamo, 2021). It
should be noted that the maintenance courses are mostly funded by state and municipalities
decide on the minimum number (four) of students necessary for the formation of pupils’
native language group (Airto & Aksinovits, 2021). For small language groups, the group
forming could be difficult and thus, learning and maintaining their own mother tongue in a
formal instruction setting is less likely comparing to bigger language groups (p. 3). Also, it is
not compulsory for Finnish schools to provide it (Paulsrud, Ziliacus & Ekberg, 2020). In this
case, if the instruction of pupil’s own language is not offered in their local municipality, they
might need to travel to another municipality to learn their language or quit to learn it. It strikes
a chord with the doubt initiated by Harju-Luukkainen, Nissinen, Sulkunen & Suni (2014)
whether Finland has done enough to facilitate immigrants' learning both in their home

language and in the language of instruction at school.

2.7.2 HL instruction guidelines

Finnish National Core Curriculum (2014) shows evidence of an increasing emphasis on
linguistic diversity and cultural diversity since some relevant terms are frequently mentioned
(Paulsrud et al., 2020). Minority language and other mother tongues are recognized as the full
use of linguistic resources, which emphasizes the importance of incorporating all linguistic
repertoires into one's learning (Paulsrud, Ziliacus & Ekberg, 2020). Generally, the national
curriculum not only offer guidelines for all educational providers, but also identifies the goals
and principal contents of varied subjects offered by the school system, including cross-
curricular themes (Holm & Londen, 2010). In the matter of minority language instruction, the
objectives of instruction in Sami, Roma and immigrants’ languages, content and assessment
of different grade students are explicitly stated in the curriculum. Given that the context of

thesis is based on immigrant languages which are minority languages in Finland, in the study,
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only the instruction objectives of these languages in the national curriculum are presented as

below.

The task of instructions over students in grades 1-2 is as follows:

The special task of the instruction in grades 1-2 to encourage the pupils to learn to use
their mother tongue in interactive situations. Pupils learn to listen, to ask, and answer
questions, and to relate information. The pupils expand their vocabulary and resources
of expressions to cover different areas of life. In cooperation with guardians,
instruction helps the pupils ta improve their thinking and self-expression skills. The
pupil acquires basic reading and writing skills and becomes familiar with age-
appropriate children's literature as well as narrative and cultural traditions. The aim is
to learn to use language in different learning environments and acquire information
using one's mother tongue. The aim is to become aware of the significance of one's

mother tongue and to develop a positive relationship with the mother tongue. (p. 798)

In the two grade groups, 3-6 and 7-9, the suggested tasks of instruction are that student’s
motivation to be strengthened through homes and language community collaboration, as well
as learning to compare languages and utilise their language in various learning environments
(or learning subjects) (hereafter, from p. 800-807). In the end of the basic education period,
pupils can finally learn how to learn, and develop their language proficiency with a self-
directed approach. Except for the instruction tasks above, in grade 3-6, the goal of instruction
is that the pupils can learn various reading strategies while reading, and share their reading
experience, familiarise themselves with the main characteristics of their language so that their
grasp of the writing system could be strengthened. As for grade 7-9, the special task of the
instruction is' proficiency in their mother tongue to be deepened and expanded based on their
individual language ability. It is suggested that the pupils learn to interpret, analyse and create
different spoken and written texts they get familiarised with. Furthermore, their appreciation
towards their mother tongue is enhanced, their ability of learning and using the language get

developed.
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3 Methodology

Both quantitative approach and qualitative approach were adopted in the study, in which
online survey and interview are applied as instrumentations. By applying the mixed methods,
it will enable us to understand phenomena more holistically and completely and answer

complex research questions more meaningfully (Cohen, Manion, & Morrison, 2002).

3.1 Participants

Participants are the teachers who are teaching Chinese as a mother tongue in Finnish basic
education schools. According to the Finnish National Agency for Education, basic education
in Finland lasts for 9 years, which includes all children range from 7 tol5 years. Nearly all of
them are in the mother tongue and literature syllabi, but there is one who has CHL teaching
experience and now has CHLLs in her class, but she is teaching Chinese as a foreign language
not as a mother tongue currently. In total, 10 participants answered the survey, and six of
them left their email addresses for later potential interview. In the end, only five participants
responded to the interview invitation and completed the interview (see the interviewed
participants’ profile in Table 1). Considering that the sample of the participants is small, the
teaching situation of CHL teachers cannot be accurately pictured, but the voice of CHL

instructors who have different teaching background and teaching situation could be heard.

The recruitment of the participants is through following channels:

1. By contacting the basic education sector of the largest 30 municipalities. Most did not
respond, but only 13 municipalities responded, among which merely eight
municipalities have teachers who teach Chinese as mother tongue. They forwarded the
survey to the Chinese teachers. Meanwhile, I used snowball sampling method: In the
forwarded email, I asked the Chinese teachers to distribute the survey to other Chinese
teachers like them if they know anyone.

2. Through Chinese WeChat communities and CHL teachers that [ have already had the
contact information. I distributed the survey in WeChat groups where people are

Chinese in Finland. I interpreted what kind of participants I was looking for. When |
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was asking the Chinese teachers to answer the survey, I also used snowball sampling

method: I asked them to forward the potential participants for me.

3.2 Online survey

The survey was formatted with the tool Webropol and distributed between March to May in
the year of 2022. The online survey is distributed online with the help of eight municipalities
in Finland, who delivered the survey to the Chinese teacher(s) in their municipalities. In the
survey, a privacy notice which describes the dealing with personal data protection by using
confidentiality and pseudonymity (See more in Appendix 2) is included so that participants
could read and then confirm the participation of the study. Finally, 10 participants (n=10)

answered the survey.

The survey is on the basis of Gironzetti and Belpoliti's survey ( 2021) that was described in
section 2.6, which explores the demographic and educational profiles of pre-service and in-
service teachers of SHL in the United States, and their expectations and needs in terms of
professional development. The survey contains, multiple choices, yes—no questions, and
Likert scales. Some modifications have been made in accordance with the context of the
thesis and the research questions. In the context of the USA, which is mentioned earlier, HL
teaching might be in foreign language programs, and dual language immersion that include
HLLs, or the as traditional bilingual programs with monolingualism (Kelleher, 2010; Moore
& Nash, 2020). In the HL related programs of the USA, HL classrooms are more likely to
have mixed learners (native and HLLs) than Finnish context, in which there is specific
program that targets at HLLs. Hence, the questions that are related to the mixed classrooms
with different type of learners in the original survey are not included in the survey. Moreover,
given the perceived small number of CHL teachers, the question that probe teachers’
geographical information also removed. Lastly, the survey only targets at the CHL in-service
teachers since there is no preparation program for HL teachers in Finland. Thus, the survey
was adjusted a little bit on the content, which eventually investigates CHL in-service teachers’
teaching background, teaching experiences and interests for the development of their

profession.
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3.3 Interview

Semi-structured interview was used as a tool to get more comprehensive answers from the
participants. As Galletta (2013) states it, be a versatile method, which can be implemented in
one or several sittings, and it provides significant reciprocity between the participant and the
interviewer. It is also thought that while maintaining sufficient structure to cover specific
issues related to the phenomenon of study, semi-structured interview offers participants a

chance to offer new meanings to the study focus.

In the interview week (May 2- May 6), all the five interviews were conducted in Zoom, where
participants could choose to turn their video on or off. All the interviews are carried out by
me, and the interviews lasted for one hour on average. Before the interview, the privacy
notice was sent again via email. After the verbal agreement has been given by all the
participants, the interview started to be recorded. At the beginning of the interview, the
teachers are asked about their basic information, for example, their age, highest degree
attained, years of teaching experience. The table below illustrates the interview participants’
profile. The interview part mainly focuses on teachers’ instruction experience in CHL
classrooms in Finland, for example, their trajectory of being a CHL teacher in Finland, the
challenges they encountered, their teaching practices in class, and their expectation in
enhancing their professional skills and other aspects they would suggest. The table below

gives a general picture of the participants’ profile.

Table 2. Interview participants’ profiles

P1 P2 P3 P4 P5
Gender female female female female female
Age 40+ 50+ 40+ 40+ 30+
Master’s
Master’s
Master’s Postgraduate degree in
degree in
Bachelor’s degree in diploma teaching
: : : : applied
Education degree in Chinese (received Chinese as a o
. ) linguistic
science language and teacher foreign
. - ; PHD
literature training) language and
student

Chinese
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education
overseas
Length of
teaching 5 years 3 years 1 years 11 years 3 years
CHL
Place of
China Taiwan China China China
birth
Length of
staying in 15 years 28 years 5 years 14 years 3 years
Finland
Native
Chinese Chinese Chinese Chinese Chinese
language
Other English, ) )
English, o English, English, )
languages o Finnish, ) ) English
Finnish Finnish Finnish
spoken Japanese
Syllabus in
basic Oman Oman Oman
Oman éidinkieli Al
education aidinkieli didinkieli; Al didinkieli
stage

3.4 Data analysis

Qualitative content analysis was conducted in the study to analyse the data gathered from the
interviews. The method of content analysis can be applied inductively or deductively, the
goal of the study determines which of them is used (Elo & Kyngis, 2008). In the current
study, both the inductive and deductive methods were applied. As Elo & Kyngés (2008)
noted, both of the inductive and deductive analysis process have the same main phases:

“preparation”, “organizing” and “reporting” (see Figure 2).
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Preparation phase
Inductive approach Deductive approach
Salecting the unit of
analysis

Making sense of the data
and whole
Organising phase I
Devaloping analysis Developing structured
matrice analysis matrice

i

) . Data coding according the
E)ala gathering by conlenD ( caleqories ]

Hypothesis testing,
correspondence comparison
1o earlier studies alc.

Reporting the analyzing process and the results I
[ Model, conceptual system, conceplual map or categories j

Figure 2. Preparation, organizing and resulting phases in the content analysis process.

The process of performing the data analysis is described as below: After the interviews were
completed, the recordings were transcribed word by word and later proofreading was
conducted to avoid mistakes. Afterwards, the original recordings were deleted, and the
transcriptions were imported to NVivo 12 for coding. The coding process was conducted in
the original language Chinese, with the aim of avoiding the meaning to be missed or twisted
in the translation process. Thus, only the excerpts were translated to English for further
discussion. The codes/categories which are utilized to expand and interpret the data were
mainly derived from the literature overview from the previous section and then the emergent
content from the interviews. To ensure the stability of the coding results, increasing the
reliability of the data analysis, the coding of each transcription was performed again after one

week.
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4 Findings

4.1 Findings from the online survey

The online survey contains four sections: the first section gathers the basic information of the
participants, their gender, age, mother tongue, and highest degree; the second section
identifies the participants’ language teaching background; the third section is about the
participants’ teaching experience in CHLL classroom; the last section explores the
participants’ interest in professional development and the modalities that want to take to

develop their professional knowledge and skills.

4.1.1 Demographic information

A total number of 10 people completed the survey. Figure 3 below shows the distribution of
participants’ gender, age, language and highest degree. It can be seen that all the participants
are female; among them, 50% (n=5) is in the age group of 31-45, 40% (n=4) is around 46 to

60 and only one is under 30 years old. It is illustrated from the figure that all the participants’
mother tongue is Chinese. When it comes to the participants’ education level, over half of

them (n=6) have received master’s degree and the rest of them (n=4) hold a bachelor’s degree.

T

® Male B @ Other M. @ Female & @ 3145 ® 4660 ® 1830 ® 61+ @ I'd rather not say B8R

I —
100%

@ Master of Arts/ chelor of Arts/Sciences
@D

of Sciences 3Rl Rk @ Ba
@ Yes 2 ® No, my mother tongue is T2 B octor of Education (EAD)/ PhD ZEFEEHIEE ® None of these, but EIHSE 2

Figure 3. Gender, age, language, and highest degree of the participants in the online survey
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4.1.2 Language Teaching background

Since HL teaching is a narrow field, teacher or teacher training programs are rare to see so far.
Hence, a set of questions that pays attention to the preparation(s) the participants have made
before a language teacher are asked in the survey. Figure 4 shows the forms of preparation(s)
that participants completed. Most participants (n=8, 80%) have worked in bilingual or
multilingual contexts, quite many have attended workshops, seminars and /or webinars (n=7),
attended a specific bachelor’s degree in language (n=6), and half of them have attended
conference presentations, taken undergraduate-level courses or postgraduate-level courses,
and translation. On top of that, four participants have gained a master’s degree for the
teaching preparation. Although the participants have different or similar educational
background, all of them consider their background prepares them enough to CHL teaching
(see Figure 5).

Your background: that prepared you for language

teaching includes (select all that apply): W & SR
HER T 2 EE GEFEMEIHT RN -

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%
B Working in bilingual/multiingual contexts #4i%/& T EFE FTAE
m Attending workshops, seminars, and/or webinars #1422 f/ak R 2
u A specific BA/BS degree in language i 1115 5 0E S 15
u Attending conferences presentations & 141
® Undergraduate-level (BA or BS) courses AR} ACT (307 4 -l 3R E iR
® Graduate-level (MA-MS or PhD-EdD) courses [T 70 4 (W70 sk il +F ) =
H Translation i}
u A specific MA/MS degree in language i (5 15 S0BRTR £
W Interpretation LI3F
B Other Hil
m A specific PhD/EAD degree in language % 5E (115 35 [/ F 25 [ 2

Figure 4. language teaching preparation

prepared yo gh to teach C

] a
language 712G B HRE AT BHER S

@ Yes 2 ® N T @ Maybe ZR¥

Figure 5. Participants’ perception of their preparation for CHL instruction
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Despite that the teachers think their background is enough to support CHL instruction, all of
them participated in different modalities of learning (see Figure 6). The most common one is
independent studies (90%, n=9), around half of the participants have studied remotely through
seminar/ workshop, conference or webinar. Only one participant has engaged in a CHL

community or participated in a graduate course.

In addition to the background, which of the following
have you done or are you doing to develop your
professional competence after v k=

teaching? ( selectall that apply)[& 1" F1% 7

134 P oo L S L

0% 10% 20% 30% 40% 50% 60% 70% 80% 90% 100%

m Independent studies || E/T]

= Seminar/ workshop at a conference on language teaching 15 & FF 2= i B0 i <=0 @ it 2=

® Attending conference presentations 2] 233 #

W Webinar [ % il iif 4=

B Joining an association devoted to teaching Chinese as a heritage language 0 A 5 08k RG22 o=

B Joining a virtual group or community focusing on Chinese as a heritage language IA HP 304k T A

el X
m Graduate classes (MA/MS or PHD/EDD) B 0 17 (SCshil a1t

Figure 6. Efforts that have been made to increase professional competence

4.1.3 Teaching Experience

This set of designed questions try to collect information regarding the teachers’ length of
teaching, class size, curriculum and setting of teaching objectives. From Figure 7, it shows
that most of teacher have taught Chinese as a heritage language for more than three years. It is
also obvious to notice that most CHL classes are relatively small, which is less than 12
students but surprisingly, one teacher has more than 30 students in the class. When asked how
their teaching curriculum, 50 % (n=5) think the curriculum is specially designed for CHLLs.
When setting the instructional goals, 5 participants follow the guidelines in Finnish National
Core Curriculum. One participant elaborated that the instructional objectives also combine

with guidance in the reference books given by Chinese embassy.
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o
teach Chine: ers “
F,
Chinese (as @ heritage language, second
language or first
Ianguage? ISR HREESIRE Sor ae
® Less than 12 students 24 ® 1220 students 12-20%
@ Wore than 30 students AT30T ® 2125 students 2125
@ 410 years ® 13 years @ 20+ years ® 1120 years ® 2630 students 26.307T
0% 10% 20% 30% 40%  50%

508
Are the teaching objectives you set based

on the objectives of instructions in the
Finnish National Core

Curriculum? SR HE R R R LR R S LY
- 0%

@ Yes 2
® NoE i
@ If to some extent, could you elaborate more? MRRHESL MERAREL?

Figure 7. Length of teaching, class size, setting of teaching objectives

The Four-Likert scale ranging from 0 (not important at all) to 4 (very important), is used to
probe what learning aspects the teachers focus on. The two most important learning aspects
(average over 3.5) for the students that the participants perceive are “Listen to and understand
Chinese dialogues in different contexts”, “Learn to express themselves orally correctly and
fluently”, which are in line with the goals in the Finnish national curriculum (see Figure 8).
On contrary, the academic use of Chinese and learning Chinese history are not identified as
that important. When it comes to the realization of the learning goals that the teachers set for
the students, the result is presented in Table 3. The table reflects a gap that the teachers think
of the students’ learning goals achieved (the minimum value 5.0 and max value 9.0), which
might imply that teachers might have experienced different levels of difficulties in their

teaching practices.
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@ Listen to and understand Chinese dialogues in different contexts T ERREHEIONERIE

@ Leam to express themselves orally correctly and fluently o A PN

@ Acting in interactive situations Zé]‘ﬁlsﬁﬂ\t

@ Use Chinese in different fields of knowledge in cooperation with other subjects SHEFRS IFREFEH..
@ Read and understand texts without obstacles ﬁwm

@ Transfer literacy skills to Chinese

@ Foster positive attitudes towards Chinese language varieties W

@ uUnderstanding the language, literature, and culture

@ Leam to express themselves in writing comectly

@ Acquire and develop the use of formal Chinese SAEHEFRENGATEH

@ Expand students’ bilingual skills

@ Acquire a correct mastery of grammatical structures of Chinese INFRRANEHSN

@ improve pronunciation in Chinese SSEPGEST

@ Improve Chinese orthography

@ Leam the origins and history of Chinese
@ Acquire and develop academic Chinese 38

Figure 8. Learning aspects for the CHLLs that the participants perceive to be important

Table 3. The perception of the realization of learning goals for the students in real teaching (0-10)

Min value Max value Average Median Sum Standard Deviation

5.0 9.0 6.8 7.0 68.0 1.5

4.1.4 Professional development

The final section of the survey draws focuses on how important CHL instructors consider the
areas in CHL education, what aspects of teaching they are interested in developing and what
modalities they would like to learn. Measuring how teachers value the areas in CHL

education, Four-Likert scale is used, which ranges from 0 (not valuable) to 4 (very valuable).

The result is presented in Figure 9.
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40 Differentiated instruction for mixed classes (proficiency difference/age gap) 251 SRR BN .
@ HL leamers’ motivation JRFFSRATSEN

@ Teaching reading

# Teaching speaking L35

@ Teaching oral comprehension CEFRBE

4 Teaching vocabulary to HL learners SHRESHIA IS

@ Knowing language varieties of HL learners JRSBRgSRATE2INT

@ Knowing language abilities of HL learners TRERRGSIEATENEN

4 Knowing cultural characteristics of HL learners IRRRRIHETIENE

4 Teaching writing

4 Education technology for HL leamers RS HABERR:

4 Design, ion, and ion of ing materials for HL learners SSRRESHEBPMEL THSRES
@ Assessing students with effective assessment tools [TFITHEIESHARE

# Teaching grammar to HL learners

@ Knowing the differences in L1, L2, and HL acquisition process 1R~ SOa L BRSPS

@ Translanguaging

Figure 9. Teachers’ perception of the elements that are important in CHL instruction

Figure 9 demonstrates differentiated teaching for mixed classes (proficiency and age gap)
(3.8), HLLs’ motivation (3.7), teaching reading (3.7), speaking (3.6), oral comprehension
(3.6), vocabulary (3.5), and knowing HLLs’ language varieties (3.4) are highly valued by the
participants, as the result of these areas are the average score 3.4 or over. In contrast, gr
ammar teaching (3.0), knowing the differences in L1, L2, and HL acquisition (2.8) and
translangauging (2.8) are viewed to be less valuable. After comparing the main teaching areas
in the survey with teacher core competences mentioned in Table 1, the teaching areas can be
categorised (see Table 4). Figure 1 contains the suggested knowledge/ competences that HL
teachers should encompass, which includes three main areas, applied linguistics and
sociolinguistics, HL speakers and their communities, HL speakers and their communities

(Gironzetti & Belpoliti, 2021). Thus, in general, by it can be indicated that the participants
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consider the core areas HL speakers and their communities and Pedagogical approaches for

teaching HL are more important than Applied linguistics and sociolinguistics.

Table 4. The overlaps between the areas appeared in the survey and HL instructors’ core
competences

Applied linguistics and sociolinguistics (know)

e Linguistic and cultural identities of HL learners
e Language varieties of HL learners
e Translanguaging*

HL speakers and their communities (know)

e Language abilities of HL learners

Linguistic and cultural identities of HL learners

e  HL learners/motivation

Translanguaging™®

Cultural characteristics of the HL
e Differentiated instruction for mixed class (proficiency difference and age gap)*

Pedagogical approaches for teaching HL (know and know-how)

e Teaching vocabulary, reading, writing, speaking, grammar and oral comprehension
o HL learners’ assessment

e Educational technology

e Design, evaluation, and adaptation of teaching materials

o Differentiated instruction for mixed class (proficiency difference and age gap) *

Note: the teaching areas with “*” means that they appear in more than one category of core

competences

The participants gave answers to their preferred way of promoting their professional skills,
whose result is displayed in Figure 10. Most participants prefer to participating seminar or
workshop on a conference (80%), and nearly half of them (40%) consider independent studies
or joining an CHL teaching association. Nonetheless, most of the participants do not favour

some choices such as webinar, summer courses, graduate classes. What’s more, some time-
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demanding choices are not considered at all by all the teachers, namely completing a master’s

programme or a certificate concerning CHL education.

@ Seminar / workshop at a conference on language teaching {0 WS SR

® independent studies

® Joining an association devoted to teaching Chinese as a heritage language DINPSEEREBEE:

@ Joining a virtual group or community focusing on Chinese as a heritage language JINPEEREIUTEL..
@ Webinar

@ Intensive summer courses or summer institute Undergraduate classes BYESRN¥SIRUEFRIINE

@ Graduate classes (MA/MS or PHD/EDD) mﬂ]ﬂiﬁb

@ Graduate certificate in Chinese as a heritage language PSERENAT

@ MAMS in Chinese as a heritage languaum

@ Others HP

Figure 10. The preferred formats of professional development for CHL teachers

4.2 Findings from the interview

This section will present the results based on the interview transcripts and the coding generated from
them. The emergent coding themes are: language teaching background, difference in second language
teaching and HL teaching, main teaching content, assessment tools, challenges in CHL teaching,

teaching approaches, professional development interests and expectations for the stakeholders.

4.2.1 CHL teachers’ background and CHL curriculum in Finland

In the last section, the general language teaching background of the CHL teachers in Finland
has been presented. Through the interview analysis, the teachers’ educational background,
and qualification level as long as some potential problems about HL curriculum setting in

Finland are revealed as follows.
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First, the general background and language teaching backgrounds of the participants have
slight or significant difference. From table 2, all of them either have bilingual background or
multilingual background. All the participants recognize Chinese as their native language, as
four are from the mainland of China, and one is from Taiwan. It can be noticed that four out
of five teachers have postgraduate degrees or diploma in language or teaching field, which
means there is only one teacher whose educational background does not support her teaching

Chinese as a heritage language.

In the case of participant 1, although she recognized herself not to be qualified to teach, she
decided to teach Chinese as a mother tongue in Finland so that she could teach her daughter.

She stated:

“KINIK AT LT, Tt LA Z R — E S H B G RAE
Wiy FrEL s BTy 7 St — EIZ A H .. BB I FA BTl
H9, FEFHTIEEGHAR, NEFHETAN... B IEF /LT IZ TR R PTHT H 1742
BHICNTEZ TP BN PTG AT BRI SR T
BN, GHILLFAEF N, Bl TX M LIEE, PR R4 — N Tk
B THINLEYE TIZUHIER, TEPHLZZLHIHE i Hig a ik
TIPS TR T ZRR P EI, T IAZE, BITENPET) T ...
(P1)

“Because I completed my studies in China, and I had been tutoring during college time, so 1
have the teaching background and experience, that’s why I got the job (as a CHL teacher)
[...] I don’t have the qualifications at all, because it was not my major. My major was
electronic information and technology, not education [...] At the beginning, my initial thought
of starting this class was to teach my own children Chinese [...] There are also some Chinese
children in this city, some of whose mother is Chinese and some of whose father is Chinese. It
is called mother tongue teaching, which is teaching Chinese as mother tongue. Later, [ saw
that the number of the children met the requirements here, so I applied to the education
bureau here. After applying, the class was formed, and then they wanted to hire a Chinese
teacher, and there were a few people involved, at last I got the job [...] " (P1)

Except the similar reason of teaching own children Chinese well by participating the teaching,
participant 3 has a sense of social responsibility, as she expected that would benefit more

Chinese children overseas:

“HIEH O DK FEEHLF, el 2 Z YR G ZIN 715 157 FT i, 2R
JBEAE T H OS5I, HFEFFE— L=, KT TR I 2
R LETEHEI I T T 2252 T B, A 1240 M THE AT — T L=
W, P A AEF G EMHT SRR, 0 SEXS B s LA AR — NER A L7 H]
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HIFG, BI04 5 0, tHANGE M IR A8 56 £/ A E P e I, 1AM
2Rt LB IS 1, SR T AR H— 1 H . (P3)

“First of all, I want to my teach own children well, that’s why I took the training and
examinations of the qualifications of international Chinese teachers. Then since I taught my
own children, and there was such an opportunity. Of course, my friends recommend me to
their leader(s). I think these (Chinese) children overseas, if they are willing to learn their
mother tongue, they should be offered such an opportunity, so this is why I chose to a (CHL)
teacher, because it is not really productive for me economically, not just the time, also from
the income, there is no profit for me at all. From the angle of economy, I think it’s really not
cost effective.” (P3)

For most participants, becoming a CHL teaching is consistent with their career development.
They are those who either completed a specific programme relevant for Chinese teaching or
received systematic training as a teacher. The following is their trajectory of becoming a CHL

teacher in Finland:

“KINICTE B VB HLAR T EM, TR IR FAHT, BRI Heth B R, LG
B EN... BNTIRFREAX P — T ETTMFEFLEN, B NFHZFH, BRI X
EEHEF, HEF HFZM... JaRBHEFIf L RBIE L, ST HN TR IR E K F
LU, ZeRLMAKTF 2, a— 7 Badeilwtd, W, WHEEZEM 4 LI
GARTCH I, GHEENTE T R H L TFRICE] T — Ml LT LA . SR L 2
WA Malmi ] — TN FH—LEpg F 4, HRXEP I, BRI 70, . #
BT EAV, BHZPKALEREZ N DZLEZT A, THEINEN, HF
HHT 1 Vantaa, FlEEAN T Vantaa BIENE, H—1THE, B4, KK, MHHRE
U, NN AANZEZA LI, FUAE - N I ARG, B Xl
T2 s, AEtag i —1, FEECSSE, BHC, AIEEEEHFYE, B
£ BIEMENTFLR I E, BEUAF, 1R IX 132 [ V1405 T 87T LT
BEITIR T FHITIGH T+ R NETCH) A A AF— TR BN —FEFL, (HAE
MENTIA B — —FER N, KGN D (P2)

“Because I used to be a Chinese teacher in Taiwan, I graduated from the department of
Chinese language and literature, and I was a Chinese teacher ... In the University of Helsinki,
there was a department for Chinese teaching where I studied in, after that I studied in the
department of education and got the credits for education [...] Later, I met my husband
abroad, and then after we quickly determined the relationship, I moved to Finland, and then
suddenly, then I felt, hey, then what do I do? I taught Chinese, and then my husband helped
me find a university in Malmi to teach some business school students Chinese in English. Then
1 taught it in English. Then I taught it. I was thinking, how big difference it is to teach college
students from teaching pupils, and they were foreigners. At that time, Vantaa, I live in that
Vantaa, there is an education, how to say, the principal, he asked me ‘Why don't you teach
that mother tongue, that is ...", ‘Did you say CHL class? Is there a place like this?’, he said
yes, then he gave me one, I wrote my own resume, so I recommended myself, and then they
asked me, they said ‘Ok, in your area, there are enough four students, now you can start the
class’, and then I started to teach...” (P2)
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IR ZEN, M HHF T, — PR RICIE T, FeZ BIHIEHI
15, N7 mid-career changer, FLAZ 1RAEBRLFE] OB EEZE, B 7L AR B 1%

07, BT LG EHIE R, T B o R =5 1 E A HIIETE . 674
HI5E>], B4 BEVEZ X1 postgraduate diploma... ZRE B HFN, EAARIEIREF
[ [ HEEHTRFE, S HFHITH)— L7, 57X FY pedagogical X Fize
W, BTG ML T GO FEZW], XL P g IE T iR e (P3)

“The teachers in Singapore, there’re two types, one is like me. I used to do something else, |
was called mid-career changer”, which means you changed your career in the middle. Firstly,
you have to have a bachelor’s degree, then you can apply for the teacher’s’ certificate, then
the education ministry would offer training, which is like teacher training in our domestic
country (China), and strict internship, finally you could get the postgraduate diploma [...] it is
education-relevant, which in accordance with the subject that you teach in school. It offered
pedagogical trainings, and also other things like educational psychology, all these were
compulsory to study.” (P3)

“ETE S HT T AR FN IO E B L G, BT EEXS SR 5 1H
BEANTIITLRTBIE, I T I G P15 — IR EE — K E
XHE 2R FEXHERLIENIFARZ B E T AL ERIA S HES)
HIEEHECF .. TR T T I TTERF TN, TR X REEEN, Fedl £ g 1, 147%
BNHMERE G N ELE —EH B P XEEHH S HIENTER (HE R — B
WL AT BEFE A RFC T G BAL ONTE 7 I EM, B9 AR H 18 5 7 7%
JEHY, MBI IPZTEE L, A — BN [ S AL TR BTN, B HIRE T G 7
HIN, GBI 2 TR, Bl T, & THIAG T o 7 (P4)

“When I was in China, I was teaching international students Chinese, back then, that was
teaching Chinese as a foreign language. But during my postgraduate’s study, there were two
research orientations, one was teaching Chinese as a foreign language, the other was
teaching Chinese overseas, the same supervisor. Teaching Chinese overseas refers to teaching
Chinese as a heritage language, the mother tongue education [ ...] I found the Tampere city
government's recruitment info, they were hiring Chinese language teacher. I applied, without
any recommendation, at that time, we already had Chinese language teaching, it’s just other
teachers were teaching, but the position, over a period of time would be open, looking the
teacher who could meet their official qualification, because if no one meets the official
qualification, there will not be fixed position. After a period of time, they have to open the
position again, to see if there were qualified people, and I happened to see the recruitment, so
I went, went and started (the teaching).” (P4)

Subsequently, what could be revealed from the qualifications of the teachers described above
is the discrepant job entry requirements for CHL curriculum. In some municipalities, the
qualifications of the teachers are highlighted and demanded. Nonetheless, not all the
municipalities set relatively high standard for the teachers who are responsible for HL
instruction, while higher standard is for other subject of teaching. Thus, HL teachers’ ability
to teach was doubted by some guardians. Participant 3, who is as a guardian and teacher
simultaneously casted the same doubt and compared the teachers’ qualifications in regular

school/curriculums and HL programs:
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TERFENIGL, Bl ELSIEREE B 1 T, L 772 X BE i iR E A
[N, BHZN, UHEEE KGN LENAFEEHREL b, EINE 5
KGRI ZIENHT T, TBH TR 1R TH T .. 7= R AR BN o —1
EM, A RBARGW], LT, PR —TEN, FELZHR LI
I, FELBELESEZFTIRIF I, ERNR X E, 2 —NEN, S
BHETHIZN, LTI EAM I I, (AR 7= gl 1 B AR i R IR X
FETHIZAR, ANLCEFI, IR FEXFE T, PG LE &, H 7
EFPEITHANT T BRSO P T 8 L FO 2, FFR A A L& X LEHIE
£, " (P3)

“As a Chinese mother, we also see from in the mother group, that the teachers in some places,
the Chinese teacher is not even Chinese, but Finnish. Some parents have complained that they
didn’t know how the government selected the Chinese teacher. The sentences that the teacher
wrote to the parents doesn’t make sense and there were many mistakes and wrong characters
[...]1f you want to be a teacher in Finland, let’s not talk about HL. If you want to be a teacher
in Finland, you must have a master's diploma at least. You must take at least teaching
training, professional teacher training. But in Finland I feel that there is no such requirement
for HL classes. In my contact with some friends, for example, some people teach Arabic, they
Just speak the Arabic language and then they can teach, they don’t have actual teaching
experience.” (P3)

Some concerns were raised about the continuation of the CHL curriculum in the long term,

the potential reasons are, for example, the HL curriculum setting which requires at least four

pupils to form a group, and the will of the teacher, whether they plan to conduct continuous

teaching. When P1 was asked if she was going to continue to be a CHL teacher after her

children complete the course in school, her answer was:

“EHAFIE T, BINEIZ TR B G EE—ENIZ T, TR FET T
£ WREZ TR T, KRG EGEH) G, X RAKH T e ” (PI)
“I don’t know, because there were not so many (Chinese) children here, only when the
minimal number requirement is met, this course can go on. If there were few children, not
enough children, then this course will not exist anymore.” (P1)

The potential factor that affects teachers’ willing to teach is the time involved in the teaching

and financial reward from it. P1 stated:

ALY, BIIBANTE P IR AP FR L RGP, 312
IR G VI DRI LA BIVEFR AT BT DS AN TR A, 27 7
HH I EFHI T LN K TIPS X — KA BT LA, 0
JRLFZHTEe, X1 LXK D, HHJEN T IHIEZ THRFE DK, B 7
PTG WA THIEZ T AL WK T (P1)

“Because this job is just a part -time job, I only have two classes, I have only four hours of

work in one week, because the government only pays me for four hours, so for me, then for
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example, I have another job as my main job. For these two hours, I cannot do any other work
on this day, and I will earn less money. For me, I took the job for my children’s Chinese
learning, because if [ don't do this, then my child cannot speak Chinese anymore.” (P1)

Possibly, due to the factors such as limited funding or lack of teacher, HL curriculum in the
local municipality can be forced to stop. Traveling to another municipality to learn the target
mother tongue curriculum might be thwarting for both the children and parents. Some parents
might register their children in another Chinese course which is not particularly aiming for
CHLLs. As a result, the A1 teacher has to cope with the CHLLSs in the foreign language class.
Participant 2 who switched to teach Chinese in A1 syllabus mentioned the CHLLSs in her

class:

“ T B VR TR AT 22 LI AE o RIS RO I FRAE ARG HIEIHT R, (02 H
LEGRMNT LA L/, FLAMENTIR A ARE AP B Dt — &
FRRICX I L PR MNTRE TIZF TP B ENTHISHE H CHIRIAINE,  HLA42
A IREA s I FFTDFIENT, LR — T, i T 7

W, ZE TGO RGN F A LSE, NI Z N TE TR0 % 2R Dt
AFE— AL HRANFMZL, LU FZ T, LR B o, T,
R IR N THIBE L7 T ELBLAR IS FENT 1, FLAE Feth 17 X i3 7 X H
#. 7 (P2)

“I told them it’s better to go to the class which teaches Chinese as mother tongue, but this
kind of HL classes, some parents have their own issues on their work, that is, they don’t have
an option, so the students have to come to me, otherwise they cannot learn Chinese. Their own
family is a problem, they cannot take them (to the HL class), because dot every school has this
or in this area, for example, in their case, they have to go to the other (area) [...] If both
parents are working, they would say ‘we don’t have an option’, then the children cannot go
alone, then I said to them, ‘ok, come back to my class’. So because of this, I have to teach the
kids who learn Chinese as their mother tongue.” (P2)

4.2.2 Challenges in CHL instruction

The study found that the challenges faced by CHL teachers in Finland were the result of
multiple factors. The factors include the external factors such as the features of Chinese
language, student subject (language background, language learning environment, age, and
ability level difference etc.), teaching resources, working environment. As well, the internal
factors which comprise teachers’ own pedagogical knowledge or skills and other skills about
teaching, their relationship with the parents, teaching practices, etc. The results are shown in

Figure 11.
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Figure 11. The challenges of CHL teachers in Finland
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To start with some external challenges, one participant mentioned the challenge gathered from

the language itself. Participant 3 stated:

I GGV BR, BT IR 155  HK R r FR

L 2GIRE— TG (P3)

“The language itself'is also a challenge, because the way Chinese is written and pronounced

are completely different from that of Finnish, the language itself is of course a challenge...”

(P3)

F L ==
AR T

AR, EHE
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However, comparing with the challenge from teaching the language, activating participant 3

students’ will to learn the language is more challenging. She stated:

“MHRE LRI E IR TIHERL KEH BT i S IR, 075
LR F G RAE, R E PR A, XTI ? (HRHZHI PR AR T
AR, XN, AN BUA LS & BN E C3 5
ELW T EF, AR EENIE BN, XERAAIP...” (P3)

“But the most important challenge really doesn't come from the language itself. It comes from,
because Finnish is actually difficult. They can learn Finnish very well, and there is no reason
why they can't learn Chinese, right? But the most important challenge still comes from
students' will to learn. For them, is Chinese a language that they must learn, a language they
choose to learn by themselves, or an interesting and interesting thing? the biggest
challenge...” (P3)

Subsequently, students with dialect language background casted challenge on participant
one’s teaching. When children’s home language is the dialect, not mandarin, and the children
can hardly understand the instructor, the teaching procedure had to continue without these

children’s participation. She felt powerless about what measurements can be taken under the

situation:

“HHIHLAR LIS [T B, A A EZCNTOFHT 5, At s, A4
FL R TPHAR XA RFERNTHE s X RB %" (P)

“Some, for example, who only speak Cantonese at home, they cannot understand what I said,
they cannot understand Putonghua, then they cannot keep up with the progress of the course,
nothing can be done about it...” (P1)

Other participants also mentioned students’ motivation and attitude of learning their HL as
one of the biggest challenges, which can affect their continuous learning on the language.
Some students were reported reluctant to take the Chinese as mother tongue course in school

in the reason that it’s an extracurricular course. Thus, learning Chinese is more of parents’

wish than students’ own will. P1 stated:

o BRI LT AT IR A S, DEEEANEE T A7 BV E
94 BLEIHI ] FZZ PRI, I ? NS RS, M4 H 4
ZH...” (P1)

“...Who really wants them to learn (Chinese) is their parents, children certainly do not want
to learn, why? Because they’d think, why do I have two more classes than my classmates,
right? They'll grumble, ‘Everyone else is playing and I'm studying...”” (P1)
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“ B H I TS N EE KA T X, HRTE, AR
FLFEET A, LA MNTATRE LR OBHEELFF (A 250, .
NIHFRFER ] CERERATIRD, RS FTLEMN TR (HEX K T ZIHI R,
BT HIAA, LA R MLIR T L%, R ZT MHH I,
HA 7B EERSK, ZLIUEMNTR, Tl Id Kig. ” (P5)

“At least some of the children were forced by their families. Yeah, well, but they, their
learning response not listening too carefully in class can show that. Well, but there's some,
yeah. Very few students come based on their own will, basically it’s their family want them to
come, but after they come, the reaction is that they are very resistant, or that he is more
willing to accept it, that is...uh... Children, they have other reactions, but most of them must
be because of the parents, and their parents want them to come, so they come.” (P5)

Some students lack motivation and interest to learn is because they find Chinese language is
not practical to use in their life, while their parents can foresee the benefits of investing

Chinese learning in the future. See the statements below:

“ PR 7w 7 FLAREI XTI I ML AR SRR EIRZ 17 P f NI,
W, R E AW NTEH G X F AP — T Ehd, BLREHTI LI BT
KB, P IRIRAELLMENT IR Z M F T = Fe R AN, Fe 7= i e
AT T 5 (HIATIES P HIENTH Z X BB T AL L HHAEZX D
. BIFR A e, BRI TR (P2)

“One challenge about mother tongue maintenance is, I think...now the two (HL) students, 1
think the most important thing for them is the motivation to learn, just like my daughter (s),
‘why should I learn Chinese?’ When they were little, it’s really difficult for them to learn
willingly. They would say ‘In Finland, I don’t use it at all, it’s enough if I only learn Finnish
and English.” But they don’t know how much this would affect them. Just like my eldest
daughter, and the pupils I mentioned, I would remind them every day, did you read...” (P2)

Very frequently mentioned challenge which is linked to students’ motivation is students’
learning environment (or language exposure to the language). One the one hand, Chinese in
Finland is a minority language, which makes it difficult for CHLLs access the language
easily. As participant 2 stated:

L AEETERIH L, KB H R Mg E R KAk 7 (P2)

“...Unlike the environment in China, where you are surrounded by the language every day,
the environment (here) is also a very big challenge.” (P2)

On the other hand, as for students with relatively complex language and culture background,
their language environment is not supportive to their Chinese learning. For example, in some
families, only one parent or even no parent speaks Chinese to the children at home, which is

to say, their exposure to the target language is very limited if they only learn from school. See
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the follow excerpt about how the language learning environment could demotivate the

children and affect their language learning development:

“HZIBPIMNTHIL LG, FHIANSEREN A, EHE H CHIF AL 7
i, — KRR, B EDIE T I, BAHIaR G I b &
BT AR T LRI K, IPESXTTH, ez 1R, #F0E F
T L EEIEGH], ALY T H 2 I TR, R 7 AE)...”
P4
gCo)nsia'ering their situation, some people don't speak Chinese at all at home, and even their
Chinese parents speak Finnish, and they spend an hour and a half'in the Chinese class every
day and a week. Others have no Chinese environment. When they watch TV or anything, it is
not related to Chinese at all, and they do not watch Chinese programs, so it is very difficult
for they to be motivated, especially difficult. I have seen some watch TV programs completely

in English, as for Chinese programs or Chinese cultural phenomena, they are out of reach..."
(P4)

Participant four also expressed her dilemma of trying to balance between maintaining

students’ motivation and prevent them from the pressure of studying their HL:

PP ZER A BTN THIN 2GR, ZellTh IR IR,  FFHIZ T a2kt
NFERBR M TE 22T EEZ T DTSE, NTHFAIHIRZERIE T, RIE 7 HI7=

IS MNTHI ZAFRZFEHT Fs PIRSE W (7 TIRZE N Ji], Bl T AN GELL AT — K 2 &
BEHF, MR RG T H— R E G, 9 1715 2 i 77 e,
HNTZTF NI — T EFE Bl TH IR LAFRPTRZE T, P AFNEF, 5T, ZEhT
RAF, KBS, LHEGETIF I, L BELRTRN . ZWEFBE AL 79, EPHSE
H9, Fr EUISI IR ZEN TR AP IR A i B N TR — N1, TRAFIEFHE L Z HIH S Il
T NTE 2T Bl TFAEL 2T AFHAHIE ST ANTFE R FIRZE , el /R A HI 7
FEVE LT, AHT IR FSEAZ T HI5) ) BRI AE TN, Bl TEEZE it KA G A A
T, BT RAB...” (P4)

“I think I should understand the students, because the time and energy are limited, especially
students of senior grades, you cannot require them to be complete Chinese children, which is
not realistic. They have a lot of pressure in school. Like in a normal Finnish school, their
hobby courses actually also take a lot of time. We shouldn’t’t let them study and read books
all day, which would set them back in doing many more interesting things. So I think, I'm not
saying to give up, we should allow them to make a choice. There are so many wonderful
things in life. It’s not realistic to be good at Chinese language, play the piano well, dance
well, take exercise and be good at sports, joining ice hockey team and all kinds of league
matches. So we can tell them, we have to choose. If you don’t have the environment and time
for them to study, then we shouldn’t give the children too much pressure. If they want to learn,
we’ll try our best to support them. By then, the children’s motivation is really difficult, we
have to encourage them and not give too much stress to them. This is actually a very big

challenge...” (P4)

Another one of the biggest challenges is from the HL programme itself, which can affect

teachers’ working condition and students’ learning result. All the participants stated that two
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hours’ Chinese learning were insufficient and insignificant for CHLLs’ Chinese language

development. Participant 3 gave an example of her own child:

“ENIFENX, MIERDMAEFRALE L TG, X1 RA T K A2 5
BB IEITTIING,  BERBAN TR G FFHT H XK R L7908 (1 R
TG HE 58— PN BRI AN I BRI RLUE 117 XK TR 2 197
KK TERATE AL IrEX IR 550 77 L I IR e 2R A1 K et
TRIEFL/E FHK...” (P3)

“My eldest child, he has also taken CHL classes here since the seventh grade. These two class
hours were completely unhelpful to him, although we thought his Chinese level in Singapore
was actually relatively poor, but in Singapore, after all, six hours of mother tongue teaching
was guaranteed in a week, so his/her Chinese proficiency was completely different from that
of Finnish children, so for him/her, he/she feels that mother tongue lessons are completely
meaningless, so he stopped very soon...”" (P3)

In addition, if there are very few study groups in the region, HL teachers might only work
several hours in the HL classrooms a week. Two participants stated CHL teaching was their
part-time job, they felt not enough time and energy to focus on the teaching, while they have
another job as the main job. Especially for participant one, she thought she paid more than

what she could get economically. She disclosed:

“PIIBNTE AT EIR AE— P HIELAE R G HT T 7 —TLEAE V)
ITHITAE BIEFR ZATBVT TS EAXS TR A, 1 el 57 517
BIHIELLE, 9 TEHIDI, Bl — KA FEEFMAILTF, S DIIFZ 98 X
AU, BRA PR B AT FAE XA LR N2 TRPHT, Fe KX 77 BT ECRFCHI 1 1 AR
LHAER S, XSHRMEAFFG AT TIRKAIRG 7, R FFEIETHITRBY, X1
AW, (P1)

“Because teaching Chinese is a part-time job for me, I only have two classes, I only work four
hours a week, because the government only pays me for four hours, so for me, for example, [
have another one job as my main job. Just for these two hours, [ can’t take other jobs on this
day, and I will earn a lot less money [...] For me, the biggest challenge is really that the
working hours are very little. From the money I earn from this, my contributions are basically
obligations. I am obliged to do this thing, and I put a lot of energy into it, but without any
reward, that's what I mean.” (P1)

Moreover, when it terms of parent involvement, some parents showed insufficient support in
formal Chinese learning at school. Participates stated some parents lacked the awareness of

supporting their children’s Chinese learning, regardless their collaboration with school is

important:
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SR, MR IV EXTFALEBEEZ X, HAKEEL L, BT BRXT
EIthE— 1B (P2)

In terms of parents, they didn’t think too much about supporting students to continue to learn
Chinese, and they don’t know the importance of doing that. I think that for teachers, is a
challenge.” (P2)

“EWHIFECRHI ST Belieil L ECH IR, iR FE R T8 — T E R BEG T 1R, A8
A LRI L FCRENHT F5 75 R A2 T NN TXT X LE S TTHIX, (AT, (HT 2
N FEGEIRACI L H BT THITIA IR HHTZ5 2T I A T2 355 2 2 T 7 T
HZ]. ” (P3)

“I feel that the role the teacher can play is relatively limited, because the course is only two
class hours a week, so what I can do during class time is to arouse their interest. The
homework is to consolidate their interest, but it still cannot replace the daily practice of input
and output done by parents, which is also very, very important in the learning of HL(s).” (P3)

Occupied with their work, some parents were reported to have limited energy to enhance
children’s learning at home:

KB HITEAM AL 7 8 2 LT A SE SR Bl i PN ER AR, LT
NISPP LD L B =FR, FEAHIFA A T80 2 Y FLRETE % B 27
20 B FAPIS LG PTG T W DI ETE A GHILFIFRAT  WTR G KA 1] 7
FEETERLFH, (HA NI KA IRAE M E]— E— 85 % 7. "(P3)

“In Finland, most of homework can be finished within five minutes, I guess until grade six, it
continues like this. At least my children, in the third grade now, and every homework is
completed within five. You ask him to spend 20 and a half hours a day to write Chinese
characters, for the children, writing Chinese characters is very troublesome. It is definitely
good if parents have time to accompany them, it is difficult for most parents to be with them

all the time.” (P3)

Mix group of students with different language level and age gap is another challenge from the
student subject. Students’ gap in psychological cognitive level and multi-layered language
levels caused huge difficulties for the teachers in implementing teaching plans and arranging

teaching contents. See the statements from the following participants:

LG TR EA, IREFPTRG IPEE AL X L LRI F i1 %). " (P3)
“Students are multi-layered and there are many things that cannot be implemented in
accordance with the teaching plan in a real sense.” (P3)

“CEALRIEEE K AR IEAZ) A HITHT 17 H A Felde i WIRAE L [ FEHI P, X
THHKFBZEANZE, AT, B E LG L — LA B AT FEE
GEHINTIE], HAFEEE I —THH, KFA—HE BEGIRA, EMimm ZHRZE T
P LRE A UM LR EAITO—F, NE T LAIAAMEZ KT KA. 7 (P4)
“A student’s native language level, if he can't find a suitable class, but I feel that if it is in the
class where the level in this class is similar, the challenge is very small. I am afraid that there

will be at least one student in the class who can't find a group with students at his age or find
suitable time. Then I have to put him to another class where the student’s level is different.
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The challenges are great. The teacher needs to use a lot of energy to think about how to make
him happy in class, so as not to be too uncomfortable, too boring, too difficult.” (P4)

“HeIR B FOL X A MCF R AT T BRI NTFEREIBEZ L LA, AR FHTHL A2
5. 6 LB FRTHIGHAE D, Ba—EZEIG, BT R EZ T, HSEh
NIHTA AL, WS BETT, HANTHICOEE G I AN K —FEHT, LA TENHI BT 72 5
AWM, TTHBRGME A Tk BARTELRGEMZ ] — T FLE BT DT
&P HIG ST b o TR A e — ., P FFERBRIIZ T, MhIxE
W, F B R ZLEF S, B TS0 17 RAE 55 AP, 2
HRALLZ T 17 KA T o 7 (P5)

“I haven't taught children of such a young age, and they all have hug age gaps, that is, from
preschool, 5 or 6 years old, to primary school, and then all the way to junior high school.
Children at each stage, in fact, their cognitive ability, and their psychological conditions are
not the same, so the challenge for the teacher is still quite big, and in HL (classes), mixed age.
1t is basically that you will encounter, very few children of the same age group in one class.
Basically, they will be mixed together... Well, children of different ages, they are not interested
in this kind of, uh, learning software or of these tasks, some children will find some tasks to be
particularly boring, or some children will find it, uh, too difficult.” (P5)

In some regions where the student’s number is much bigger than four, students could be
grouped according to their age or proficiency level so that they could receive customed
teaching. As a result of parents’ particular requirement, students’ schedule etc., grouping

students is reported to be difficult. The participants stated:

“H LT AT REFFIAE, T ]2 BE i IR S — E AN ] AR 2 PE, A
BT T o EIACHHEIE T, T LT T, R EIFAT 1, (HSE a4
T HEEGARKRAEANTIE IR —THE, BN TR LB TR — T2 98— Fr
HE, AR, 2T RFIEN, Bt 1FEIRIE, W Z MBIk HE, 7
LR L, (HEFMHIIAN W ATREE SRS 29K T, Hr A BN TENIE G IP% T T
S, WA, G ARETSF T — 1, Few i1 HER g i LU, 62 IS
PIEH b — T FZ ST T TR T HREN, BIGH K T, #F5AE

TFFEBRA LI, L ENZE—PZIE, PR, LFE—NEH. —HL4E
HIR 1, BN 2B 2 B, B KAT i, AJRE—TTAGE I K T, K H#
WK, 2 XIRFZA I RINR T, KEH, FIRES —NFERFEL T, G581
K IRINZE LRSS, B RV A T, HAFP I, T2 TR T, R
LEN LN, FAFHIEXS, FNTEIEFILIE—TEH, RIGHABLGFEE TR
TG4 7, BELH L —TE AT, BZE GRS G RiE T, #
NI FEIGHR AT T IS B FZ A RA 0 £ BT X AKF R Tk
FHRE T EI—TAKFHIBE AEEHIAE T, 25T LK) 7, #lT
HJRERLTFEH, BHTRZEZIMNTH TN, Bl TEES, SR 1E T A
177, PR, X7 L, B RIER I TTE LR, S IEH i 177 2 /e it
AR TP LN (P4)

“Teaching arrangements may be particularly difficult. We as mother tongue teachers, it has

always been inevitable for teachers to arrange classes. Although the municipality says that
teachers do not need to arrange classes, the city government has arranged them, and you can



48

Just teach. Inevitably, those parents don’t know which class to sign up for, because our classes
don’t have a unified social standard, so don’t know how to sign up, so they will ask the
teacher later. I said ‘okay, if you signed up for the class, I predict that the class can be
formed. I will help you to register’. But other people may also have signed up on their own, so
our teacher has no way to predict which class will be formed and which will not. The class |
instructed, I think that class should be ok, after signing up ended, the class was not formed,
because there needed one more student or the class had too many students, the time changed
again, it’s so difficult. Every year in autumn, the headache can be more than a month. At the
beginning, we needed teachers to assign classes and call parents one by one. Maybe the class
suggested at the beginning was gone, and it was suggested again, when it conflicted with the
students’ hobby class and had to change it again. Sometimes, the student has decided which
class to go, but then he said that there was a conflict with the piano class that day, and the
piano class couldn’t be adjusted, so he had to change the Chinese class, so the class was
gone, and all the other people were affected, which was especially difficult. Our teacher really
had a headache for more than a month. In the end, it was good to stabilize after a long time.
This is a huge problem in the arrangement. Sometimes two students left the class, so we can't
teach with the textbook anymore, because these two students have a great influence on the
Chinese proficiency of the whole class. It is based on students’ level to determine which class
to attend, but when these two students left, the average level has changed. We may have to
change the teaching material. Sometimes we chose this book considering the two students, and
it wouldn’t work if they left, so it's very difficult. I don't know how other cities are doing with
this arrangement. Anyway, Tampere... 1 feel that there is no way to avoid it...” (P4)

“H LI R B AR LIRS B — P, AR 40— 3 B — N . X
Uo BIERINTHTK FA—FF o BLAASK, ZHMNTH preference, NI ARARFE T
&I reiE, PREGEFEXN]... .1 57 5T A TR 6 T - S Ml i 5¢
BTG AR B 17 A2 LA, SR e F R L, & T ICFEZR,
THAEl 7977 XK (25 7] L BA T 2 level — x5 H . T AN T8, AR T
FEHRERHIIE, MR, B R, EHDILH 4 182 Pt 70 P&
RZH). " (P5)

“Sometimes the older sister wants to stay in the same class with her younger sister or older
brother wants to be in the same class with his younger brother, even if their language
proficiency is not at the same level. Parents would have their preference to put their kids in
the same class. So, the challenge is big [ ...] Another factor is that some children actually
learnt at home, or they went to school in China before, so his age is actually in a grade, he
belongs to a lower grade, but his Chinese proficiency has reached a slightly higher level. So,
about this kid, if you put it in a very basic class, he's going to get bored, um, and then, what
else is about the problem with grouping? I think, a lot of issues.” (P5)

In HL classrooms, some teachers feel challenged about setting clear teaching objectives, as

participant four asked herself:

“FNIEFE H IR AT 4 2 7 (P4)
“What are our teaching objectives literally?” (P4)
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Participant 5 mentioned when setting teaching objectives, she considered children’s individual
difference and parents’ expectation on their children. She thought the objectives of teaching

unclear in CHL classrooms, in comparison with Chinese as a foreign language classrooms:

“PIEC L HTESEN R, RSLIAN TR A I 009 H b, e T2 A1 HSK 5
e X, NEEEFARA—FFEH), (A SHAE A FTE A1 B — LI
FIAE, (HZZTHI T TN, TTHLH T ABSAKN T HIRE A —
FE, HLEESKMFLH17E A T IR TSN F BRI Lt 7] GE W 1 T2
TFDBE...” (P5)

“Because when I taught foreigners before, we’d actually have very clear goals: to get them
pass the HSK test. Yes, that is different in teaching, but everyone is the same when they go
forward together, and they have to go forward in the same steps, but in this case, children are
all different, and parents’ expectations are also different. Some parents think that my child
needs to study solidly, and some parents may think that he is just having fun..."

Lacking teaching resources such as textbooks and instructional books are common situation
CHL teachers face in Finland, since it was reported by all the participants. Teachers usually

needed to find the resources themselves, resorting to the Internet, for instance. The following

are some excerpts from the participants:

BRI, BEREH LA, B ECHT 4, BAERLER, FHI%T
RAAILEE T, Bl TS LEF AN A BT H CMA P55 L 7T I H A28 e THY
RO, FNTFEAZFHIN . " (P1)

“There is really no such thing, I have to think it out myself, and then use what I have, like
textbooks, some children don’t have books at all, as for new students, I printed out from
website for them, no books, we can't find books.” (P1)

“HATEI FHI I, 9 AR I FR G LR D, 7 = NRE LR
BRI, ANTRE G IHT A B T 00— 25 ] 9 ZHT P B HI T K25 T 2
HIREG, WEIaES T EFAFRIZETS, P LABATLL T E KT, (A ErH R T8 5%
BHXFEHIZIRFENTEY, WRAETE CHIEZ T HFEHHMATE L, B
WA BERS AT —FE HIT 1] 7 G —LER I, B2 A2 el TEER A = P XA i

T, LI KB 915 T AT BE RGP IZFYTEEHR, HE T T i5 5, 22 R
FH, HEHI P SRR 7 DN, TR AR GG 15 Z AL, WA
AN Z I LA E N (P3)

“In terms of the teaching resources, the first thing is that there are not so many options, the
second thing is there is very limited resources of exercise books. It’s also very limited
regarding the exercises from some simple supporting textbooks they can do as homework.
Although I use the textbook by Jinan University, which can be downloaded from the Internet,
not all the children are able to use it. If it is my own children, I will definitely have other
things, for example, they may have a certain time every day to watch some videos in Chinese,
or we will tell stories in Chinese every day, these are which most children cannot make use of.
As for learning a language, extensive reading is also very important. In fact, there are very
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few daily reading resources, especially little language input in HL. There are even fewer
resources for language input.” (P3)

In the survey, it has been reported that all the participants felt their background prepared them
enough to teach Chinese as a HL. However, participant one also felt unconfident about her

pedagogical skills since she was not equipped with enough professional pedagogy knowledge:

“EPBIINE, HEPCGFGPAEX I IEMPHIN, RN VAL H HE H O LK
B, Bl THREANR, ek, BEL, WYY, Bl e CEEE 6%
KL T, F6 11 TR A HIIE A28 77 ) Z I 4 I, K BE- TN B8 B 1
e H CHIR R B AEATIE T, N BN RIERHKE AL H B TEAZ)
N UANKITENNZE LN, TR BRGNS, 7B 4 i E &% TN A&
Wy...” (P1)

“As for (teaching) technique, I actually feel that I am quite lonely here, and no one tells me
how to teach it, I just figure it out myself, and we don’t have an organization, so you come to
interview me, it’s good, oh my god, so that we don’t have to feel the way ourselves. I also want
to know how teachers in other places teach because everyone is flawed. I don't know my own

flaws. Only when [ see how others teach then I'd know how to teach. Because I don’t know
how others teach, 1 just follow my own ideas, and then take the children forward...” (P1)

Lacking specific pedagogical knowledge intended for CHLLs induces difficulties during
teaching. Participant 5 who used to teach adult foreigners Chinese as a foreign language, does
not have a reserve of knowledge and experience in teaching kids, she found herself

unprepared when teaching CHL children Chinese:

“EHEFFHIFI, RIS B 2L HIF LA —FE, BIIE L Bi2#, 7
AN P ST AT FE TN o 2RI 2D B AT — TPl
WA, W, iR, ikt HRAHLXAMFERENIZT...” (P5)

“It is certainly very special. It’s different form teaching the students I taught before. Because |
used to teach in China, teaching foreigner to speak Chinese and they were basically all adults.
Then something challenging about teaching kids is...I have never taught kids in such a young
age...” (P5)

Participant 5 also experienced an extra challenge from the working language sometimes, as
she doesn’t know Finnish. The difficulty in communication with children resulted from
students’ limited comprehension ability in Chinese language or the other instructional

language (English or Finnish) could be used. She stated:
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DT, BRICFER AT T P GE L IRACR S LI o (2 WIR A2 ZTNTH
FELRNIIHFET], MEENT, M BERTE BT 214 191, XA IRA T
TR T ... BTN XS T H I —RHI 2T T RGeS AN KT, K — T
T G R instruction, 1A LLES X T HEE AL ATIE,  (HAEDHTEZ THE5 BTG A
1%, HEHLH FEH instruction JHHGES T, Z )7/ Google FHiF /K #==1%, KZH1F po
7EX 1> PowerPoint _2/]...”" (P5)

“I don’t know Finnish, so sometimes it’s difficult to communicate with the children in lower
grades. But if the kids have basic ability in listening and oral ability, if they can understand
my instructions, this wouldn’t be a big problem [ ...]for example, for younger kids, their
English might not be good enough, but if you give instructions to older kids, it doesn’t matter
if you use English or Chinese, but small kids cannot understand, then I have to write the
instruction in English and translate it to Finnish with Google translate, and then put it on the
PowerPoint...” (P5)

Intended for discussing teaching issues with other professionals and developing their
knowledge in CHL field, both participants one and five expressed explicit intention of joining

a CHL teaching community, but they none exist in Finland.

4.2.3 Instructional practices in CHL classrooms

To overcome the challenges described in the last section, the participants adopted various
teaching approaches and measures. It is noticeable from the interviews that all the participants
are student-centered, and they perceived understanding students' language ability as critical.
The participants also committed to differentiated teaching according to students’ language
proficiency and learning interest, which could be reflected in the aspects of teaching content,
learning goal setting, homework etc. Lastly, endeavours have been taken by the participants to

stimulate students’ motivation and interest in learning Chinese.

Since the participants recognize students’ language level to be important, there are two main
assessment tools they utilize, one is through observation, the other is through exams/tests.
Usually, exams/tests are used to diagnose what has been learnt by the students. Participant

one recalled her assessing method:

WL, BT EHIRY, G AW REEAE, 2 hiFiFer. ” (P1)

“Through tests and their performance in class, and their homework, 1'd give them comments.”
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Most participants would avoid using paper exam/test as the approach to examine students’
language ability, but through class performance. The reasons of not arranging tests are that
it’s difficult and improper to use one exam/test paper to reflect students’ different levels, and

students have negative attitude toward tests or exams. Thereupon, participant 5 stated:

“EANTHANEHERTIE AT FEL AT 1 group,  HEATH —FRE AN FR M — 175
To BTG BTN LR ZAE—FEHT, 1HEB I NN T TR U, Feu
TFAAT BN KEGIIE ... T BLARFLEANENLF . BB M
577, Bl fd F A BER T F AR H CE R T FLRFA B FH S FHGFEA
push 617 I AFSEX P EAEITAMENTIELCHTE T W, B4 U FEAR G H 7
FHIENFLH  PrUAFA TG NI ZH9/E ). (P5)

“We are mixed-age class, you can't give them this group, for example, the first grade to the
sixth grade, do the same paper. I think this, although the learning content of our class is the
same, but [ think this is unfair or unreasonable for children [...]One thing is that students
don't like exams. Because I don't want to put pressure on them, I think they are good enough if
the students come here to study. It's just that [ don't want to use the exam to push them.
Because in fact this is not classified as their official, well, how to say, it's not like other
subjects in regular schools, so I don't want to put too much pressure on them.”

Participants four and five identify students’ level through class performance:

BN TH I LT E 35 H SR, Bl TR LA BEL TR — T, 7R e
KFHIPLE, FeNTL KRGS TR LB X IR A T B KT
T GIFHE G — PR FZENZRITEE, FRZEANZHITE. 7 (P4)

“We almost always rely on our own feelings to divide classes now. Basically, we don’t
arrange a test and then put them into different levels of classes, we don’t have this yet.
Basically, if we feel that this class is too difficult for them, or it's too boring, I'll transfer them
to another class with a similar level, a class with a similar age.” (P4)

B IERRWL HEZI, Xt o XA ITFEGXTENHT 5, HEA U, BIAERIEA T
I T T AR R HRSH —EH) T HE. " (P3)

“I basically do it through day-to-day performance, yes. This may be for the teachers, um, how
to say, because after teaching for a long time, I'd have certain level of understanding of the

children.” (P5)

Through the observation of students’ performance in speaking, writing and homework, the
teachers could estimate students’ Chinese proficiency level. Game-based or task-based class

activities are utilised as functional method by participant three:

“HIEHAE A ERIN G, 70k, BEH PTG, HE TR RTER, T e
B FGHA VFFETFELCE) IEIHIDEEF» A S IULMNTEF il (HL A DA 4
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BRI 0 77 0, T ZE DT IE (. LG E Y, TR # 7 5a Lot
W, SR LT UTFE, XN #E 7. " (P3)

“First is through daily conversations. In addition, I will have some small games, even simple
ones, such as writing two words with Pinyin, which is to see if they can find the correct
Pinyin. I will not use test, but there will still be some simple assessment methods, mainly in the
form of games, connecting, drawing, and now the teaching equipment is relatively advanced,
they can write on the screen by hand, these are all my methods of measurement.” (P3)

Subsequently, the participants’differentiated teaching are embodied on the many aspects. First
and foremost, most participants would set different learning goals for the students on the basis

of individual student’s learning situation. See an example from participant three’s quotation:

X T RELHEHIEZ T W ELRMAKGEEH UG, BH H T EATER, (HE
X} T RELI NI KU L ZEHT T B R G KP4 R T 4 EE
LTI T A TN Y, AT LT 0, BEGENT IEE N ELAE, TR T
Fl, BAETE B T HEFER SIS, BRI RGBT AT T 4 R E
BN E LA GE 1, BMATHAER T, K fFER UL EEMTEXR I TH
LA T BELRFHILIRI Lo (P3)

“For a child with good ability, I'll require him not only to speak and write, but also to have
independent readings, but for a child with relatively poor ability, or a child whose Chinese
proficiency is not so strong, then listening and speaking as the main things. For them, if they
open their mouths, if they can understand what the teacher is saying, especially for this kind of
children, who completely, except occasionally speak Chinese at home, and do not speak
Chinese at all at other times, then the most important thing is to be able to understand first
and foremost. I don’t make any other requirements. I don’t think the requirements have any
meaning. Forget about the writing. I'm very happy if they can recognize Chinese characters.”
(P3)

To solve the differentiation in consequence of age, participant five adjusted language use to

accommodate diverse cognitive levels:

“PowerPoint |- [AI] 74 T GES AKX —FEW . F1XTIRFELL B HTEZ T FeREFTRE S/ L #
BN —FHT i L R FFNG, B L i L T8 e ) — 26X 1% 5, LA 1F
T s EERMTEZTHE, TR AP ERE — . (PS)

“The expression on PowerPoint may be different. For younger children, I may use simpler
words to express, or to design some cultural activities that they can complete so that it will not
be particularly difficult. Then, as for the older kids, I would have more requirements for

them.” (P5)

The participants applied multiple teaching approaches/ methods to sustain students’ interest
and motivation in learning their HL, such as task-based teaching method, game-based
teaching method and weakening grammar teaching etc. Participant three highlighted the

importance of accomplishing tasks in real life in target language, which will give more
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meanings of learning Chinese for the learners. She gave an example of her using task-based

method:

“FeEVIHILAR LUIFS 9T, B A L 7 X FEE T — TS H 77 o 22301
R, I EIIRAABEFE T, T LA THT 55 i B i R4 549 — 1~ R
[EF TN TF T F—LE, GRTEN L E RN T AR TG B, Fese e 7y vl #4594,
IS AL v, I FN T X L G HIHK, w77 I LEEAF Y, TP AT HT 1
DI FEUHIE FH, BIGHE— KA L8985 5 T EL T, AT 575 T, OF
T BT, UER T, LS EAE — MES A IO T, #dr 21 heritage
language #1111, EZNIIEHFFH I F 70 LR ERAIHF H b, BEWE T IRFCHT
RE BT WRABEIET, H U TFREZ TN RERL w77 1T 4 G FHE ? 5
N AL, (HEGEFFH— T MNTEIE 75 T RT3, 194595 P
R4 (P3)

“What I emphasize is mainly on tasks. First of all, you should be able to complete a task in
Chinese. For example, in the last week's class, because Sunday is Mother's Day, so our task is
to make a small card for their mother, and through the task we learn something, and of course
I'm not going to tell them that what adjectives to be used, I'm going to say something like,

“You 're your mother, what words would you use?’ Then we wrote out all these words, thought
which ones were good and which ones were bad, then separated them, wrote down the good
ones, then stuck them on a piece of paper and gave them to their mother, so in the middle, they
wrote, listened, analysed, expressed, so this is an example of task-based teaching. I want to
use more task-based teaching in heritage language teaching, to set my teaching goals, to be
able to complete my classroom design. If not, I think a lot of children they may think that ‘why
do we need to write’? Words are so difficult to write, but there is such a chance like this, they
know that the words written down are to describe their mother, their mother will be very

happy to see.” (P3)

Most participants endeavoured to enhance students’ motivation by developing their interest in
the Chinese language learning, as lack of motivation was regarded to be one of the biggest
challenges. Contrasted with the traditional teaching of Chinese language in HL classrooms, in
which memorizing characters and repetitive exercises and are used as the main learning
approaches (Pu, 2019), in their teaching practices, games, technologies are frequently used to

make the learning journey more interesting:

“ 2GR ITNRTCNTAT LA G5 0N — 28 T )i e B A2 47 M TR il — 415 B2, il
W] 2L X 2 57 TE, (T RIGE T L —Ff 7y d(R VR e, BEATE R e VR, 1
FAER T EG M A BZFHTMAF HIMAE, SR FRE . 2B
BT ELTINTHTRFE C28 755 T FSLLCLE TR, TR AN T 00— 230 i 1907
XCHE RN F, FNTE T 2055k, [La—2d 7, F—HE AT, IR 7
I EH— A F, FEPL. ~ (P4)

“Of course sometimes we can stand up and play interactive games or give them a little bit of
information gap and let them fill it up through interaction, you know, in a way that you tell me
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what you know and I tell you what I know, and then you'll see what I got, a character, or a
word, make sense of all these stuff... That's because we've already finished our course. In fact,
1 often reflect that I want to play some talking games or make up stories with them. We bought
some games, such as some dice, each side has a different word, throw it out and put it into a
story, make it up randomly.” (P4)

“IRIGH—IRGT T8, g i if —26252], H2h . SN B INEEKR G
1, LR MCF R — I ERRLRERE, EFERBRATE, ATREMNTY i =T, #
W FFTI I 27, W 25T R TEAHT T FTRE S s W, DiHls1> Bingo EE# A2
Kahoot X, ST A — K9 T I GESH Quizlet, SRITRRIT. ZT NG FNH T —
PRI, FEIITTAG s AR A ERAS T~ Quizlet ZENZEHIX T, HE, JEGlERT
HAHAIE . (P5)

“According to the topic of that lesson, I'll then design some exercises. I quite encourage them
to write with pen and paper, that is, the younger age group is basically writing with a pen and
paper. For the older age group, maybe tell them to pinyin input, and I don’t mind. In terms of
the forms of exercise drills, uh, might include, playing Bingo or Kahoot, and then older
children might have Quizlet, and then recently. The kids introduced me to something called *
* (inaudible). I was just starting to learn, it was basically like Quizlet, uh, game-based
learning software.” (P5)

Additionally, participant five indicated cultivating students’ interest in learning Chinese
should be the first step to teach Chinese as a HL, but not recognizing and writing Chinese

characters as the main goals at the beginning. She stated:

R R AT 77 5 N BT R X T R, P REAE L
HRINTIEZ R X EHFZH, SBlF s Ghjr. FEMNT, ZLEEE#ET TF
BB g R B LM — 25T g, AT LG FHIZ TR, LN TR o 5
AN, (XS TG E AT TR AT TG, A ENINS T X% T BN 4
K, TEHKY, BRI 7ERE H o i e 2 I, X2 L
2 AW, KT, TG EATIEN T, K9 ANTIR Z F i B e
TEMLNT, A Tt 2545 — 2o JE] I FRGHIIFAL 17 HE 7 o KRG — & — 1N 42K
FW], DR T LI 1 DAL G H KX P, HLAE B B L it}
K AT ELE, TEZEIET NN IR F 2T HIE LT L5 X
HIKFE— T LT 73 KR SEFHIHY...” (P3)
“In terms of the will to learn, I think the most important thing, is to first establish the will to
learn Chinese. It shouldn’t be in accordance with our traditional Chinese teaching, first learn
to read, then dictation, writing sentences, guess stroke order, etc., these are some of the things
that can be done after building up their will in learning. For children who are willing to write
Chinese characters, these are not difficult for them, but for children who are learning Chinese
with a perfunctory attitude, well, they are not so interested in learning Chinese. For me, I will
use many methods. For example, there must be videos, watch some children's songs, videos, to
tell stories from picture books. And then in the case of homework, because they need to do a
lot of homework, then I will also give some homework that is different from this kind of
writing, and for example, to listen to a picture book story with their mother. If they can do it,
using pinyin to spell some characters, that is, directly writing on the computer, rather than
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using pen to write. This is mainly for promoting their interest in learning Chinese, making
them really want to learn Chinese, and making them think that Chinese is useful...” (P3)

In terms of grammar teaching, none of the participants emphasized grammar teaching is too
important since the students are considered as the Chinese mother tongue speaker. Participant
five noted the difference between teaching Chinese to CHLLs and teaching foreigners

Chinese as a foreign language:

“PIgEZ BT ECN A TS K11, RS AR IE S (ARSERA LR T
ZUiEL, I T AN, L RAAE T Z R AR D 551X 7710 H
SERANTH L T HNI BB T2 )7, MHTEERSE, MR, ZellTIEIE 3P KA
I TA K S A L2 IR LT, BT L0 1, 2 R X 1 7,
HAENTHIES] T IR A7) 75 (AR AR EE SN, A HHTE
DT IEL LT R A2 EAFEHIW . (PS5)

“Previously, when we were teaching Chinese as a foreign language, there was actually some
grammar teaching, but in fact, [ wouldn't teach children grammar because the children cannot
understand it. They really cannot understand the words. So, more often, I'll not, but weaken
this aspect of teaching. In fact, some children who were really paid attention at home, their
language sense was, in fact, not so different from that of our normal children who grew up in
China. Sometimes, they can speak without noticing, some complex sentences, but in fact, like
most Chinese people, they don’t really analyse the grammatical structure.” (P5)

4.2.4 CHL teachers’ expectations

The CHL instructors in the study confirmed the general situation of CHL education in
general, lack of teaching resources and professional trainings. Many of them have a positive
attitude toward professional development, while they already have had a great deal of
experience teaching Chinese as a mother tongue. When asked in which aspects they want to
improve themselves, the participants explained their own professional needs and conveyed

their expectations on the stakeholders of the CHL program.

In deficiency of professional trainings and without contact with other Chinese teachers, some
participants showed strong desire for pedagogical knowledge or skills. Yet, due to the
limitations of the nature of the work to be part-time, they could not completely concentrate on
the job as a CHL teacher (P1 & P5). Thus, participant one hoped to have an opportunity to be

a full-time teacher:
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BT EHW], WIRICFEH — XTI L, HiFHSE THE, LM H
g, EAuE, EANXTIGEHLFEZT LA, B I B 52T R
FJW, T H B A E S, B AN FIE R IEF 2], Fe th A F1E L, AR
BRI, FE P2 E N 7 (P1)

“Now it's only part-time. If I could have a full-time job like this, maybe I would want to go
know more, do this thing, how to say it, to learn how to teach Chinese well or something. |

think I have no time to study now, and I don't know where to study, I don't know who to study
with, and I don't know where to go. If I have the time, I would like to learn. (P1)

Some teachers have their own preferences when it comes to the areas they wished to develop.
For participant three who has abundant pedagogy knowledge and language teaching
experience, she is more interested in theories about HL instruction since pedagogy methods
are commonplace for her. However, as a novice in this field, participant five especially noted
her need for pedagogical knowledge support to deal with the biggest challenge in her class,

mixed students with different age groups. She stated:

“INEHF BIE AR i 17 LR E T NI F RN o X
X} FHER W RSB RAGERAK, BINEEN TR I BTN % CT i
BB ORI A AT RT3 F KV RSEABAEA—HEH o Fr L — & #5, .
LR, 7 (PS5)

“Stratified teaching, because it's the biggest challenge, I think these kids they are in mixed age
class. And that, in fact, is a huge challenge for teaching, because when it comes to the final
assessment, every child's developmental stage, his cognitive stage, his level of language is
different. Therefore, it is more difficult to teach them when they are mixed.” (P 5)

Subsequent is the participants’ expectations for parents. Participant three expected parents’

attention and involvement on their children’ home language education at home. She said:

“FCHEIATT Fs PG A2 FIREME N IXT LK TR X, (AL & T, (HTAE A FEFER L€
SCBEH FETHTHIA I HHT 25 >, 3% AR 7 AR AR 1552 ] ] A2 FE 7 i ..
TTHTERAEATEARISGAS, I F T G E AR FELFHT, — 77 [l 25K H C R 17
AFIETF. 7 (P3)

“What I can do is to arouse their interest, homework is to consolidate their interest, but it
cannot replace parents’ daily input and output practices with them, which is very important in
HL learning process [...] Especially as Chinese parents, Chinese shouldn’t be abandoned. On
the other hand, parents need efforts and improvement.” (P3)

Mother tongue education providers are one of the stakeholders in HL programs. When it

refers to the potential professional trainings provided by the education providers, some
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participants expected to have practical and useful training contents which are conducive to

enhance the teaching effects. She expounded:

TGRS RENIEINA A —LEHF 57 N THSEZN I EL RS AW
B BRI HRBM L TR PRI 7 e SRR RRIER 4 FE
EAIEF. B, /LR, 7T T2 I LA Feedback X . M, AJaES AJGES I
BAF, GRS T I, FIRBE A, (14 multilingualism, bilingualism (547
LEHLXFI],  FLAZXFREZ i 5 H A XTI A ) T B E B2 4. " (P5)
“I think generally, the teachers they all have some teaching background, we all actually have
some basic knowledge about pedagogies. It’s just [ want to learn a specific methos, which tells
me what it is and how to perform it. After I perform it, I could get feedback, something like
this. This could be better. If it’s too basic, which tells me something about multilingualism,
bilingualism blah blah, like multilinguistic teaching, I don’t want to hear about it anymore.’

(P5)

’

Participant one expected more social/ community events or language experiencing activities

to be organized so that the CHLLs could have the awareness of the impotence of learning

Chinese well.

“HAEREW],  HEAIH PN T L T K2 s HRAT A AT US4 L7
W, X2 LD ZIEZ NI L R, 27 DA R R 2 [ES 1~ 77
W, XZFA. W INTEAE T R EIIRATIE AW, Bl IZ0— T4
W HEFEW], ZEE SN — M4 GTELFW, B2 S0 — ML I, L1
NIBEBEFITE Ml F 2] 7 XA Z A HIEH..” (P1)

“I’m thinking, for example, after these children learn Chinese, if there will be a competition
or a chance to go to somewhere in Chinese, to learn more [...] For the students in our CHL
class, if they can participate something like speech contest, writing competition or travelling,
letting them know how important it is to learn Chinese well...” (P1)

Since all the participants mentioned the very short time that the students spend on the CHL
course, they all hoped more time could be allocated on the course setting so that the students
could have a better command of the Chinese language. Besides that, for some participants
who have double identity as parent and CHL teacher, they wish the strict selection on the
teachers responsible for the HL class, and government could value HL education in Finland.
Moreover, teachers are expected to teach with high-quality with the support of supervision

and assessment. The teachers’ isolation and earnest wishes can be embodied directly from the

following excerpts:
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“MHE RGP U, XD T, Fe R AETIE AR, (HE BRI X
RNMEETW], RAZGFTT I MENTEATE GG, FLAER AN S LLEAKI X
#, 7 (Pl)

“They have a general guideline, I remembered. But I only know it in general, as for specific
(suggestions for teaching), no one supervises you, no one tells me, because they don’t know
Chinese language. No one would pay attention to this thing.” (P1)

NS T BEPGAREHIEFHIK AL i 17 P2 RN ENEE A —E R H ), 16
ISR IRAE, AR YN TSR EGE AR ZIE CFEGEZR T F T, A2 iy BB 7 BT 1%
AFIZT, (HE TG E D HFIREN #NTH BTG TFRT 1 BTHTEHFE
SENRFFR I, B A TNETHTE TR, 1% Himelinna {1117t 5K T IRA S
ER TR I T, THEEEZ LR, FALRR AN IREE, THEAFZE
Ay g ZIH NI LRI RGN M TR E . (P3)

“But for the teaching of HLs, I think there should be a certain appraisal system for teachers,
but it is really difficult. It is not something that our parents or teachers themselves can ask for,
it does require input and effort from the government, but 1 feel that at least for now, they don't
have a special one at the moment. The degree of importance that the government attaches to it
is not particularly obvious. It depends on the degree of importance that each government
attaches to it, you See, Hamelinna, it was also fought for a long time to open Chinese course
after the ski holiday, and it also depends on the number of students, and the number of
students is also very important, and how to measure whether the teacher is teaching well or
not, no one ever made such a measurement.” (P3)
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5 Discussion

5.1 CHL instruction in Finland

This section will discuss the profile of the CHL teachers in Finland, which includes their
background, main challenges and inner connections. Then there will be discussion about the,
their teaching practices and teachers' competences, followed by the state of CHL education in

Finland.

5.1.1 Profile of CHL teachers

The general features of CHL teachers in Finland are that they are female, Chinese native
speakers, have a at least bachelor’s degree in language or education field. The responses from
the questionnaire show that the participants perceived their background to be enough to teach
Chinese as a heritage language, but surprisingly later they confessed many challenges that

they encountered in teaching CHL.

Students’ motivation and will to learn CHL is reported to be one of the biggest challenges. On
the one hand, the difficulty of learning Chinese orthography could be thwarting for CHLLs.
On the other hand, without own learning goals and reasons, many CHLLs’ are pushed by their
gradians to take CHL course as an extra-curriculum course, which means that will take them
extra time and energy when other children without HL courses can participate their favoured
hobby courses. Another factor that affects students’ motivation and interest is family language
and cultural environment, and family support for the learning. The difficulties for HLLs’ to
reach the native-like literacy in their HL has been discussed in section 2.3, due to limited
exposure to the language, although their pronunciation is close to the native. It was reported
by the participants in the study that many parents did not engage enough in their children’s
learning, while family support is one of the socio-cultural factors that has a significant role in
HL learning. From the perspective of the CHL teachers, some parents showed reliance on
them in school to be responsible for their children’s learning and insufficient attention to their

children’s Chinese learning in school. In some families, where only one parent speaks or no
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parent speaks Chinese (Mandarin) to the children, the language exposure and family support
would be conceivably inadequate. Many participants reported without the Chinese learning
environment built by home or bigger society, and lack of home assistance, CHL education
was challenging. Last but the least, teachers could be important to affect students’ language
development although limited time CHLLs allocated every week on learning their HL. The
data from the interview indicated that the teachers accepted pedagogical trainings or studies in
different extents. Participant one and participant five who did not receive systematic
pedagogical trainings before being a CHL teacher in Finland, specifically reported the need
the pedagogical support. However, one common phenomenon is that these teachers are mostly
isolated from each other, so that they have limited approaches to share resources, teaching

experiences and offering emotional support for each other.

5.1.2 Teaching practices, and teachers’ competences

Without official support for the Chinese teaching structures, for example, what and how
Chinese should be taught to the CHLLSs, the teachers in the research developed their own
pedagogical views and teaching understandings. In contrast with Xiang’s (2016) and Wang
(2004) descriptions about CHL teachers’ common practices in CHL class: consist of
analysing radicals and stroke order, constructing sentences with target characters, reading
aloud, and translating, and paying a lot attention to character teaching, the CHL teachers in
this study did not take character learning as a priority. Commonly, in their opinion, students’
motivation and interest of learning are more important, just as participant four described it,
CHL instruction “should not follow traditional Chinese teaching, first learn to read, then
dictation, writing sentences, guess stroke order, these are some of the things that can be done
after building up their will in learning.” Many participants endeavoured to building students’
learning interest by adopting differentiated and student-centred, game-based or task-based
teaching methods. However, participant four explicitly expressed the difficulty maintaining
the motivation and preventing students from too much pressure at the same time, which is in
line with the concern expressed by Yue (2017). To prevent the loss of interest, many of them
decreased the requirements for students’ learning. One of the practices of reducing the
learning requirement is weakening grammar teaching. Participant five noted the unnecessity

of analysing the grammatical structure to the CHLLSs since they could produce sentences
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naturally like native speakers, which is contrasted with teaching second language learners,

stressing grammar teaching and learning.

The practices of the participants can reflect some of their competencies as HL teachers. From
Table 3, the participants in the study show the knowledge about Chinese as a HL, the features
of it and the profiles of the learners. They also have their own teaching strategies for
differentiated teaching and stimulating students’ learning interest. However, they are all
aware of their own weakness and the necessity of developing their professional knowledge
and skills. They adopted a self-direct approach to improve learning outcomes in their own

Chinese classroom.

5.1.3 The situation of CHL education in Finland

Carreira's (2018) mentioned three main factors that hinder institutionalization across
educational levels and languages: few HLLs, little access to HL-specific instructional
materials and curricula, and lack of instructors and administrators proficient in HL pedagogy.
To some extent, it might sound as if HL education is institutionalized in Finland, since HL
education is incorporated into the Finnish national core curriculum. However,
institutionalization of HL education, at least CHL education in Finland implies similar
hindrances. By comparing with the key indicators of institutionalization mentioned previously
in section 2.5.1, which are adapted by Carreira (2018), it is noticeable that not much has CHL
education been institutionalized in Finland. This research reveals at least two key indicators

not achieved, which could harm CHL instruction.

Lack firm expectation that use of the practice and/ or product will continue. In the case of
participant one, she admitted she might not continue teaching in the program once her own
child graduate from it. The study also demonstrated low enrolment or unsteady enrolment of
CHLLs. From the result generated from the survey, in most CHL classrooms, most of the
classes have less than 12 students. Many participants in the study also reported the minimum
number requirement of four students to open a CHL class. Yet, in the year when the student

number is less than four, HLLs cannot access to the formal instruction of their mother tongue
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locally. From what was told by participant two, when the parents have an occupied schedule,

they could not even time and energy to take the children to the CHL class in another region.

Not stabilized and routinized innovation. The study result demonstrated that municipalities
have inconsistent standards for CHL teachers, some requires exact teaching qualifications and
abundant experience in the language teaching field, but some do not demand teaching
qualifications and enough experience in teaching. Participant three even reported that in some
HL programs, the only requirement is being a native speaker of that HL. One destabilization
factor of CHL programs could be, in shortage of HL teachers especially qualified ones, which
can be noted from the quotes from participant four. Another factor is lack of institutional
support, for example, the specific pedagogical trainings for CHL teachers who need
pedagogical support for teaching Chinese, which was mentioned by many participants.
Additionally, despite teaching resources is a crucial factor to teachers’ instructional practice,
many teachers reported that they were lacking appropriate materials and that they needed to

look for materials on the internet themselves.

5.2 Recommendations for teachers, parents, and other stakeholders

The findings reported in previous sections provide details about the background and teaching
challenges of CHL teachers. Furthermore, teachers from CHL shared their general teaching
practices, their need for professional development, and expectations from the stakeholders.
The language development of CHLLs is closely connected to good home language
environment, school environment and administration and society support. This means that, all
stakeholders have a role in the language development of the children and the next section will
try to formulate some recommendations for the CHL instructors, parents, education

administrators and other parties.

5.2.1 Recommendations for CHL teachers

Chinese is regarded to be one of the most difficult languages to learn, featuring countless
textual genres and traditions, thousands of characters to learn and generate, and four-character

idioms (Duff, Liu, Li, 2017). Yet, through the interviews in the study, it shows that the
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CHLLs in Finland usually have little opportunities to practise their literacy in the wider
society. Students’ interest or motivation in learning their HL, the contact and communication
with the parents and other CHL teachers are as crucial. The following are some

recommendations for improving the instructions to CHLLs.

Boost students’ learning interest. Firstly, as some of the teachers indicated, it is important for
the teachers to change the commonly advised instructional priorities and teaching practices.
Instead of teaching Pinyin and Chinese characteristic in a strict way, cultivate students’
interest first by introducing about Chinese language feature, culture, history etc. is more
crucial. This is also in line with the general guidelines in the Finnish national core curriculum,
familiarising the pupils with their “cultural tradition”, making them “develop a positive
relationship with the mother tongue” and “appreciate their mother tongue”. Next, increase the
students’ opportunities of using the language in real life, and encourage them to use Chinese
in different environments and scenarios: in different subjects of learning, websites, YouTube
channels etc., which can expand their vocabulary and expressions. Make bridges between
student individuals and their cultures and increase their cultural identity. Make the students
realize what learning Chinese means to them and ask them to set clear goals in the short term
or long term. Students’ ability should not be dwarfed, especially for the students with
relatively low language level, they should not always be taught repetitive and simple words or
expressions. Their learning goals should be customized, and the teachers should give
assistance to help them to achieve these goals, which might increase their confidence. Lastly,
build good relationships with the students, making them realize that they always have the

teachers as their support on the way of learning their mother tongue.

Enhance the communication with parents. School and home collaboration is suggested to
strengthen students’ motivation in the Finnish curriculum, however, some teachers in the
study reported the neglect of the communications with the parents. Thus, it would be
suggested to have conversations with parents, understanding the students’ language
environments and parents’ expectation on their children. In this way, parents and teachers
might avoid the inconsistence about the children’ learning goal and find a “common ground”
regarding enhancing the children’s language development, which will be conducive to create

better collaboration opportunities. What’s more, for those who cast full trust or leas trust on
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the CHL teachers, they should be acknowledged of their children’s’ learning conditions so
that they could collaborate with school education better. It would be ideal to inform parents of
what was learned in each module and encourage them to reinforce what their children learned

in school.

Increase the contact with other teachers and improve instructional practices. Due to the
current state of inadequate institutionalization of CHL education, the CHL teachers have
limited opportunities to improve their teaching knowledge and skills. Thus, the teachers need
to search for the opportunities themselves to develop their own professional identity. One
suggested approach is learning teaching techniques from local Finnish teachers, rather than
using the traditional Chinese way of teaching, which focus on drill practices and pay little
attention on improve students’ skills. It is also suggested that the teachers not isolate
themselves from the other teachers, but reach out for other professionals, for example,
searching for the online CHL education communities which are not only restricted in Finland,
so that teachers can share experience and attain resources. One more way recommended is to
learn the knowledge about the newest theories and techniques of teaching HL by reading
updated research articles and exploring HL related websites. For example, the website
“National Heritage Language Resource Center” includes HL “Research” page which includes
publications and “Heritage Language Data Repository” and offers wholesome materials for
professional development, and the website “Materials for Heritage Language Teaching”
provides teaching methodology materials which could be utilised on students at different

school ages.

5.2.2 Recommendations for parents

Many parents neglect their role of passing on the home language to the next generation, while
they make an important role in cultivating children’s identity and create an immersive
language environment to ensure sufficient language input. It would be effective if parents
speak to their children in their HL, exposed them into the culture and increase home literacy
environment by guiding the children to reading in the target language. Subsequently, it is also
important to make children realize why it’s important to learn their HL, as a part of family

heritage, self-identity or for more occupational opportunities in the future. Lastly, actively
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participating in school activities and responding to the teachers’ feedback are also

recommended as one way of collaborating with school education.

5.2.3 Recommendations for HL education providers and other parties

To increase the accessibility of HL courses for all the HLLs, it’s advocated to provide remote
courses so that it will benefit more HLLs who do not have access to their own HL when there
is no HL course in their municipality. Thus, this cross municipality joining teaching and
learning would probably remove the minimum number requirement for forming a study
group. In the study, the participant one mentioned a student who took Cantonese as home
language while Mandarin was being taught as mother tongue in school. Hopefully, in the
foreseeable future, Cantonese as one of the most common Chinese language variations
overseas and has its own speech and writing system, could be provided as a language option

in the HL programmes for Cantonese speakers.

The city libraries and school libraries could also contribute their effort in promoting HLLs’
language development. For instance, they could offer books and eBooks, which cover

reading, listening and exercises etc. that can provide language input and output supports.

In response to the doubts about the qualification of the CHL teachers from the parents and
many participants in the study, technically, HL/mother tongue providers should have more
strict requirements for teachers’ certification and teaching experience during recruitment.
However, the reality is, to serve for urgent need for the HLLs, some places might hire less
qualified candidate to fill the vacancy. Under this circumstance, the educational policies are
suggested make to increase the position of HL education in Finnish educational system.
Nationally, schools or the HL education providers shall arrange professional before service
and in-service trainings or meetings to orient the teachers’ instruction direction, for example,
available teaching materials, main goals of instructions, dealing with the complexity of the
student subject etc. Meanwhile, at least two participants in the study reported lack Finnish
language proficiency, thus, pedagogical trainings/demo classes are advised to be organised in
English and Finnish to support their professional development. Furthermore, according to

many participants’ request for the training format and training content, the training content
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pedagogies are recommended to be applicable and operated in HL classroom, specialized for
HL, and ideally language-and-culture-specific. In accordance with their preferred formats for
the trainings, online workshops, seminars, conferences, and summer intensive trainings are

suggested to be organized.

Moreover, in response to most participants’ appeal for more contacts with other CHL
teachers, there is a need for the educational providers, the municipalities or the schools to
create HL teaching communities where they can discuss, explore teaching issues together and
share experience and resources. By building connections between HL teachers of the same
mother tongue all over Finland, the teachers would have a community to turn to when they
encounter difficult problems and have the common goal of developing their language of HL

program.

5.3 Limitations and future research

This thesis has some limitations and some unsolved questions. The reason of only
investigating CHL teachers in Finland other than including other HLs is that Chinese as both
the interviewee and the participants’ mother tongue, could potentially bring deeper
information during the interview. However, the downside is that the study cannot accurately
depict the HL teachers’ situation in Finland nor the CHL teachers’ due to the small sample of
the study. Moreover, this study gives a general picture of CHL’ practices, which are only
based on the participants’ answers, which could not be comprehensive enough or reflect the
real teaching practices. Thus, classroom observation or case studies are future study
orientations to explore their practices deeper, for example, how their practices respond to the

learning objectives in the Finnish national core curriculum.

This research also showed that many of the CHL teachers are devoted and committed to their
job. It showed in their insecurities, their own development their willingness to do this on the
side etc. This is also good news and worth studying in itself especially since it is unlikely that
HL teacher education programmes will commence in the near future. This means that HL

teachers need to find their own developmental path and studying these more carefully in order



to find out how they can be supported will benefit both institutionalization and achieving

curriculum goals.
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Appendices

Appendix 1 Tables and figures

Tables:
Applied linguistics and sociolinguistics (know)
» Knowledge of second language acquisition and language processing theories as they
apply to Spanish L1, L2, and HL, including critical language awareness and teaching for
social justice.
» Knowledge of sociolinguistic processes in bi/multilingual communities and languages in
contact, including situation and features of heritage/minority languages.
» Knowledge of HL varieties, and attitudes and ideologies on language variation and
change.
HL speakers and their communities (know)
» Knowledge and awareness of HL learners’ diverse profiles, including socioaffective, cultural,
linguistic, and educational aspects.
» Awareness and critical knowledge of historical, sociopolitical, cultural, and linguistic realities of
HL communities.
Pedagogical approaches for teaching HL (know and know-how)
» Knowledge of pedagogical principles in language expansion and enrichment based on Language
Arts approaches.
» Knowledge of how to implement error- and needs-analysis on HL language production.
» Knowledge of how to implement content-based, experiential learning, and similar macro-
approaches to language teaching.
» Knowledge of how to implement differentiated instruction for mixed classes and strategies for
HL/L2 collaboration.
» Knowledge of how to engage in ongoing self-reflection on background, experience, identity,

ideologies, and beliefs.



P1
Gender female
Age 40+
Bachelor’s
Education degree in
science
Length of
teaching 5 years
CHL
Place of )
China
birth
Length of
staying in 15 years
Finland
Native )
Chinese
language
Other ]
English,
languages
suag Finnish
spoken
Syllabus in
basic
Oman didinkieli
education

stage

P2
female

50+

Master’s
degree in

Chinese

language and

literature

3 years

Taiwan

28 years

Chinese

English,

Finnish,

Japanese

Al

P3
female

40+

Postgraduate
diploma
(received
teacher

training)

1 years

China

5 years

Chinese

English,

Finnish

Oman

aidinkieli

P4
female
40+
Master’s
degree in
teaching
Chinese as a
foreign
language and
Chinese
education

overseas

11 years

China

14 years

Chinese

English,

Finnish

Oman

didinkieli; Al

P5
female

30+

Master’s
degree in
applied
linguistic
; PHD

student

3 years

China

3 years

Chinese

English

Oman

didinkieli
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Applied linguistics and sociolinguistics (know)
e Linguistic and cultural identities of HL learners
e Language varieties of HL learners
e Translanguaging*
HL speakers and their communities (know)
e Language abilities of HL learners
e Linguistic and cultural identities of HL learners

HL learners/motivation

Translanguaging*

Cultural characteristics of the HL

o Differentiated instruction for mixed class (proficiency difference and age gap)*
Pedagogical approaches for teaching HL (know and know-how)

e Teaching vocabulary, reading, writing, speaking, grammar and oral comprehension

e HL learners’ assessment

e Educational technology

e Design, evaluation, and adaptation of teaching materials

e Differentiated instruction for mixed class (proficiency difference and age gap) *
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Figures:

Year

1980
1985
1930
1985
2000
2005
2010
2015
2020

2021

Language
Population Finnish speakers Swedish speakers Samispeakers Otherlanguages Finnish Swedish Other
total speakers, % speakers, % languages, %

4787778 4476 807 300 482 1343 9146 935 6,3
4910664 4 596 908 299098 1698 12959 36 6,1
4998478 4675223 296738 1734 24783 935 59
5116826 4754 787 294 664 1726 65 649 925 58
5181115 4788497 291657 1734 99227 924 56
5255580 4819819 289675 1752 144334 aL7 55
5375276 4 857903 291153 1832 224 388 90,4 54
5487308 4 865628 290161 1957 329562 887 53
5533793 43811067 287871 2008 432 847 86,9 52
5548241 43800243 287533 2023 458 042 86,5 52

Preparation phasa
Inductive approach Deductive approach

Selecting the unit of
tysis

Making sense of the data
and whole

Organising phase
Developing analysis Develaping structured
matrice analysis matrice
Data coding according the
() (i

Hypathesis testing,
|correspandancs comparison
1o aarf

Reporting the analyzing process and the results I

[ Model, concaptual system, conceptual map or categories ]
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® maie B @ Other B ® Female 3t

I T

@ 3145 ® 4660 @ 1830 ® 61+ @ I'd rather not say 78R

® Yes 2 @ No, my mother tongue is T PIFkEE

@ Master of Arts/ Sciences JEERERIRE & Bachelor of Arts/Sciences YMFREHIRREE
@ Doctor of Education (EdD)/ PhD BRI @ None of these, but L
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Your background: that prepared you for language

teaching includes (select all that apply): EEiGais
HEFITIT R EE CGRERTTI RN -

0% 10% 20% 30% 40% 50% 60% 70% 80% 90%
®Working in bilingual/multilingual contexts 35/ & H A T4
= Attending workshops, seminars, andfor webinars # INiTFT £, i & /ol [ 224 i+
u A specific BA/BS degree in language 5,117 5 L/E 5140
u Attending conferences presentations %I £ 30~
mUndergraduate-level (BA or BS) courses AR} ACT (1077 bk BAL L )i g
u Graduate-level (MA-MS or PhD-EdD) courses ] 7T F 4 (T 7Rl [l =0 s
H Translation i
u A specific MA/MS degree in language $ 52 1 75 30/FRTR 24
W Interpretation LIiF
mOther L
m A specific PhD/EAD degree in language $5 5 (14857 [/ 208 2 5 L

Do you consider that your background
prepared you enough 1o teach Chinese as

a heritage

language 7100 B HRE L HIHTH B IR D

@ Yes 2 ® NS ® Maybe 3BF



Aversge sone

In Chinese classes for heritags learmers
how imporant do you parcelve the
foilowing leaming

objectives THEHHTAERESAAER QIS TSR IR

s,
®

| sy

=— Avg. 3.1
@ Listen to and undersiand Chinese dialogues in different confexts o
@ Leam 1o expross themseives orally correctly and ﬂuenlb'
@ Read and understand texts without obstaces F=
@ Leam to express themselves in writing comectly
@ Acquire and develop the use of formal Chinese
@ Expand students’ bilingual skills
@ Transter literacy skills to Chinese
@ Acquire and develop academic Chinese SR
@ Acquire a correct mastery of grammatical slrudum of Chinese
@ Foster positive attitudes towards Chinese language varieties 38
® improve Chinese orthography
@ Leam the onigins and history of Chinese FSHEEIICEH:
Improve pronunciation in Chinese
= Acting in interactive situations
Understanding the language, literature, and culiure fi fra
@ Use Chinese in different Niekds of knowledge In cooparation with other subjects SHASERS 1HFENGH..

In addition to the background, which of the following
have you done or are you doing to develop your
professional competence after you started CHL

teaching? ( selectall that apply)f 1
RE kg A VS N 3
BATEE AR R T T GREERT

0% 10% 20% 30% 40% 50% 60% 70% 80% 80% 100%
# Independent studies [ =l 2]

m Seminar/ workshop at a conference on language teaching i = FF 2=  BET i 2 f i i 2=

m Attending conference presentations Z N 2: g5

W \Webinar FIEGT 1 22

B Joining an association devoted to teaching Chinese as a heritage language I\ LSk G 22 Hr 4=

M Joining a virtual group or community focusing on Chinese as a heritage language [I1A 7 0 4k &7 49 de 0L 20

B X
m Graduate classes (MA/MS or PHD/EDD) B¢ 47 Crshi faliil 1)
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Chinese (as a heritage language, second

language or first
language) RIS T ST bE B

@ 410 years & 1-3years ® 20+ years & 11-20 years

Normally, the size of the classes that you
teach Chinese hertage speakers

15 8
IR RIS
@ Less than 12 students VR @ 1220 students 1220
@ More than 30 students AF0™ ® 21.35 students 21259

@ 2630 students 26-30T

Are the teaching objectives you set based
on the objectives of instructions in the
Finnish National Core

Curriculum? IS FE SRR R R R R R LY

@ Yes 2
@ NoE )
@ If to some extent, could you elaborate more? AERHESE I AE—TL?

80



Average score

How important do you perceive the n=10
following in teaching Chinese classes for Y
heritage
learners? IO T R R IR ITE A ST
n=10
n=10
n=10
n=10
n=10
0 1 2 3 4
— Avg. 3.4
4 Differentiated instruction for mixed classes (proficiency differencelage gap) 2RSS SR ..
HL Ieamers motivation
g reading
g speaking CHEBER
g oral comprehension
g vocabulary to HL learners
- g language varieties of HL learners_(RBRESHATESNT
- g language abilities of HL learners {RERRS - SHA BN
- g cultural characteristics of HL learners TRERRI=RIEIENEE
writing
Educa(lcm technolegy for HL leamers [ i smasih s = = 5
Design, , and of ing materials for HL learners AHIRFSRBHNISE SRS
Assessing students with effective assessment tools TN THGIENAZE
Teaching grammar to HL learners
Knowing the differences in L1, L2, and HL acquisition process TRER SR an L FEHR SIS IR
@ Translanguaging
0% 20% 40% 60% 80%

What kind of professional development

mm_‘a[mes are you considering to continue

ur education? ( select all that apply)
%‘E‘W'ﬁl@ﬁ ﬁfﬂdﬁéﬁ’ﬁmﬁﬁiﬂgl

n
~
8

@ seminar / workshop at a conference on language teaching W¥Breii S RSt

@ Iindependent studies

@ Joining an association devoted to teaching Chinese as a heritage language ANISERRIBEHE:

@ Joining a virtual group or community focusing on Chinese as a heritage language HINPSERAIRLATRE. .
@ webinar

i or institute Undergraduate classes BYESRHRIBEI#RNE
@ Graduate classes (MA/MS or PHD/EDD) m%
@ Graduate certificate in Chinese as a Iwen'tase hauae
MA/MS in Chinese as a heritage language
@ Others Hf#
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Challenges of
CHL teachers

"

The features of Chinese
—(
language
N ’
' N
The Chinese learning __,[ P2 P4 PS5 ]
environment

Students” motivation and

L

e [ Pl: P2, P3: P4. P35 ]

attide

. "4

' Y
Students’ language —_— [ Pl ]

background
> A
Students’ age and
- —

profici diffe . [ P1,P3,P4.P3 ]

L A
[ Grouping students ] - —P[ PBd4: P5 ]
[Lackofteachjﬂgresomces ]——I-[ Pl: P2, P3, P4, P5 ]

'd ™

Setting instructional
— P4: P3
objectives
N, -
l N
Lack of pedagogical

knowledge/skills R [ P1: P3 ]

N, "

' N
Working/instructional ~ [ Bs ]

language

N, &

l N
Lack of community for B [ Pl PS ]

profession communication

L.
'
The limitation of HL
curriculum arrangemert

A

— [ Pl: P2, P3: P4» P3 ]
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Appendix 2 Private notice

Privacy notice (ENGLISH)

1. Name of the register:

Understanding Chinese heritage language teachers in Finland (experiences, challenges and
professional development needs)

2. Data Controller:

Lili Wang, 0417401811, liwang@utu.fi

3. Contact information of the responsible person:

Lili Wang, 0417401811, liwang@utu.fi

4. Purpose and legal basis for the processing of personal data:

The research collects Chinese heritage teachers’ experience and the perception of their
professional development needs. Email addresses are used when sending out invitations to
interviews and for a confirmation of the interview analysis to ensure the validity of the
research. The interviews involve collecting information on the teachers’ background
information, experiences in heritage language teaching (including pedagogical approaches
adopted, challenges actions they took) and their interested aspects of professional
development in the future.

The legal basis for processing personal data in the Article 6 of the EU General Data

Protection Regulation is:

[1 Processing is necessary for scientific research (public interest, Point 1a of the Article 6)
Data subject has given their consent to processing personal data (consent, Point 1e of the
Article 6)

1 Other, what

5. Processed personal data:

The following information of the data subjects is stored in the register:

Email address (voluntary), Recording: voice, voice & image; recording and transcription:
highest degree attained, gender, years of teaching, teaching experiences and practices, and
expectations on future professional development. Email is used for sending interview
invitations.

6. Recipients and recipient groups of personal data:

The data will not be transferred or disclosed to parties outside the research.
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7. Information on transferring data to third countries:

Personal data will not be disclosed to parties outside the EU or the European Economic

Area.

8. Retention period of personal data or criteria for its determination:

Personal data will be stored on the Seafile cloud for five years, after which the data will be
disposed of securely. Simultaneously, the questionnaire will be 84ealizatio and the interview
will be 84ealization84d removing all direct personal data and as much indirect personal data
as possible. The recordings of the interviews will be transcribed into text files and then will be
destroyed. E-mail addresses will be deleted after the interview unless agreed otherwise during
the interview.

9. Rights of the data subject:

The data subject has the right to access their personal data retained by the Data Controller, the
right to rectification or erasure of data, and the right to restrict or object to the processing of
data. The right to erasure is not applied in this research in so far as the right to erasure is likely
to render impossible or seriously impair the achievement of the objectives of that

processing. In this study, because the data will be anonymized and 84ealization84d, and the
data analysis will be in the thesis, the data subject could rectify and erasure the data.

The 84ealization of the right to erasure Is assessed on a case-by-case basis.

The data subject has the right to lodge a complaint with the supervisory authority.

10. Information on the source of personal data:

Email addresses in the questionnaire are used to send the invitations to the interview. The data
in the questionnaire and the other data are collected directly from those who participate in the
interviews for the study.

11. Information on the existence of automatic decision-making, including profiling:

The data will not be used for automatic decision-making or profiling.
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Private notice (CHINESE)

1. B K -

TR ZHSCRIE PO (R, PR BT R)

2. BAmIEmE

Lili Wang, 0417401811, liwang@utu.fi

BIREER™:, #UEH, Assistentinkatu 5,20500 Turku

3. ATHEAMBRR TR

Lili Wang, 0417401811, liwang@utu.fi

4. SEEA N 1 B AR AR

A TOIAR T SC kR B BUT A A B K R 7 SR B L. Bl bk A T
RIBERAFEX KA WTERIN, DB i &kt . BRI IR T B 5=
BRIMER, KIEBANAER (BIERHARNECEEIE, ERrA il REUATS)D
AR ABATI AR S b A 1) %

TE WK — R GRS 58 6 5% b A AN N B8 0 1 2 -

ORI (AR, 56 6 2% la) BT @ AL EE

RIS+ ok O AL BN N (R, 36 6 5% 1e)

OHE A,

5. AEEA ANHHE

B AR LA S BATAECE B O M

IR k(B BIRS) , &GS A EMEG RS S,
Al FEEER, BEFERMIE, SRR R RIS, B TR R
VIIRIE .

6. BB mE AR A

B A 2 e L B R T T LA 5

7. B REBEEBIB=ERREE
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A NBBCHE R AN 2 T R HE B 2235 X LA 2% 7 3
8. AN N EHE i OR B S BRI S A

MNEIEHAE Seafile Cloud EAFf# 5 5F, Z a8, [FRf, W45
L7 AT, RVKE DM A4 7 AT, IHIBR BT BRI A N B0 A1 R e 2 1]
A NBUEE . RV5 55 B A e OO S, ARG BRARER VTR A
YUTE, 73ISR 25 TR A B B 5 o

9. FHE EARKIBUH

R AT BT IR Kot B0 e B B0 NS, A IR sRAE AR BRA, LU BR 1 sl E 4 5L
PEACERAIBCM . B H AT IR, BRRBANE TR s w7t H i, O R BRBUR
A] E R AR B (0 H AR JEIE S Bl e AR LS. AR, T AR g A4 A
AL, IF HEEE 2 iR ok TS0, Do AR Toii s s AT 20 1
A ER

BA RGNV RS BR B SEHL o

B AT BUA M E LR B2 B B )F

10. 8RN ABIRIFERIFER

T 28 I 2 ) R P St bk P AR BT R 2 ) S AN EL A 0 o ) B B
MZ 51 TR N AU

11. BREZHREK, B/ MNFEIT

B A= T B3SRBS N T



Appendix 3 Questionnaire questions

Understanding Chinese Heritage Language Teachers in
Finland: experiences, challenges, and professional
development needs

T RS PGB AKBRD: A% . PME L R RTK

B Mandatory questions are marked with a star (*)

Dear Sir/ Madam,
By Lt,

Thank you for your interest in participating in this research by completing the following survey. All
information will be stored in compliance with University of Turku guidelines. The data collected will
remain confidential and used solely for academic purposes. To see more information in the Privacy
Notice, please click on the link:http://docs.google.com/document

[d/1w4OjAGUJUCYmCU1_FtgQUNHregOnSmWY/edit

RSEEESIRIMRIT RS DEHE. A ERERREREAFZNIES HHBTERE. MKENE
EFRE, ARTHREN. ERMFPATFEFEZFEELE, B0 558 hitps:/docs.google.com
/document/d/1w40jAGuUJUuCYmCU1_FtgQUNHregOnSmWY/edit

| am a Chinese heritage language teacher (the teacher who teaches children Chinese as mother
tongue), | give consent to the privacy notice above and | am going to answer the survey.

TR AEHT (BIRMP B EHENZFHET) | BEEMN ERRERFRSES. *
O Yes @&

O No FEZ

To answer the survey, you should know about the concepts of heritage language and heritage
language learners.
ARERREE, ERENRABNBRIBFLIENMSHERT#.

1. Heritage language (HL): Immigrants’ native language/mother-tongue which is a minority language in
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the society at large, spoken at home or in other environments where children can easily access it
(Rothman, 2009). It's also called immigrant language, home language and community language etc.

1. 87K1E: RERMARKIEEIE ER/IEERPLEEMFEHTMUEREMY. EEMSh—FL
HRENIES. CHHEUMBRNIES REBSHEUXBESES.

2. HL learners: are generally described as any learners who have acquired their cultural and linguistic
competence in a non-dominant language primarily through contact at home with foreign-born parents
and/or other family members (Kondo-Brown & Brown, 2008 UCLA Steering Committee, 2001; Valdés,
1995).

2. RIBFE BEEBEANEINETRES PREMMNAXAIBSELNFETSE, TEFIRRE
2B SINE AN ETHEMRERRRKR"

Section 1 Basic information £ —234> Ei{5 8

Gender 1431 *

O Male &

O Female %
Other HAth

Age 5 *
O 1830
O 3145
O 46-60
O 61+

I'd rather not say A48

Is Chinese (Mandarin) your first language?™ X (&%) 2 RIS EHEN *

O Yes 2

No, my mother tongue is £, Y EHER

Select the highest degree that you completed (from which you have already graduatedit F AT
REZZRALN RS AL

(O Bachelor of Arts/Sciences R} +/1BR %+
O Master of Arts/Sciences X F R +/F8F A0+

(O Doctor of Education (EdD) PhD ##& 3 fé £/ +
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O None of these, but Yl FHIFE, T2

Section 2 Relevant background for CHL teaching 2 — &4 1 X4k &IEH FEXE S

Your background- that prepared you for language teaching includes (select all that apply)

HEESHFEASNERENE ERMENEEt ¢
|:| Attending workshops, seminars, and/or webinars ZINds, THtS M/ MET IS
|:| Attending conferences presentations 1< E R
|:| Undergraduate-level (BA or BS) courses ZARIK (S ZFE+IBR S+ )RE
|:| Graduate-level (MA-MS or PhD-EdD) courses TR 4% (TFREiE+4) #E
|: A specific BA/BS degree in language 4§ (935S SC/IR 210
D A specific MA/MS degree in language 45 € MBS SU/IRR 3241
A specific PhD/EdD degree in language #EMES#H/HE FE+FAL
Translation #fi%
Interpretation [01&
Working in bilingual/multilingual contexts XiE/ZEIE T T 1E
Other HAth

| have no specific preparation for teaching F &G {H A FE &

Do you consider that your background prepared you enough to teach Chinese as a heritage
language?
BRENNENE R L B AP ghRiE? *

Yes 2
No &

Maybe =i

If you answered "no" or "maybe™ in the last question, could you shortly elaborate that answer in
connection to what you answered on the relevant background questiof
MREEL—NaAFEETE RR, BESERSERXTRETLE MO EEEbEgid—
TERAEE?



In addition to the background, which of the following have you done or are you doing to
develop your professional competence after you started CHL teaching? ( select all that apply)

BRTHFERZI, EEFHREBIRPIHAERR, U T HLETHEEELTIEAHTNE WEERF?
A TERED

|:| Seminar / workshop at a conference on language teaching i& = ¥ < W M = E@itit S

D Attending conference presentations SR =

|:| Independent studies B F =]

[ ] Webinar Mt

Joining an association devoted to teaching Chinese as a heritage language i SRR IE L
2 A
%J[j]‘x

—l Joining a virtual group or community focusing on Chinese as a heritage language hoA i 324k
FAB YRR RF A X

D Intensive summer courses or summer institute Undergraduate classes SEiZ RN S5

BeARIRTE
" | Graduate classes (MA/MS or PHD/EDD) #ff 534 3852 (LI SiE 1)
|:| Graduate certificate in Chinese as a heritage language 1 3C4k & BRI IE$H
|:| MA/MS in Chinese as a heritage language 3Lk 0E SC/IRR+
|:| Others Hfth

|:| No professional skill learning and development of any kind TEEIR AN E VIGEFIFNEE

Section 3 Teaching experience with heritage language speakers =334 #ISMKBS ) ENEZL

How long have you been teaching Chinese (as a heritage language, second language or first
language)?

BT XBEZLZAT (BhXfg&iE, FSEEREES)

O 1-3 years

O 4-10 years

O 11-20 years

O 20+ years

Normally, the size of the classes that you teach Chinese heritage speakers is...

BERRT, BEIRNEREHRIIER...
O Less than 12 students /bF124
(O 12-20 students 12-204

() 21-25 stubents 21-25 4~
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(O 26-30 students 26-30-

More than 30 students &3304~

In general, would you say that the Chinese heritage language classes that you teach follow a
curriculum specifically designed for heritage learners? If Yes, could you introduce it a bit?

B, BRREBIRN T SURITIETES [ A AREFEIERITHIRED? MRZME, FEE
BAE—TZIRE. *
O Yes ;2 O
O No &

O | don't know/ | am not sure FREIE/F~FE

In Chinese classes for heritage learners, how important do you perceive the following learning
objectives?

FEHERT R REFIEMNEED, SNAEFUTHBIFNEER? *

Not that Very
Not important at improtant Important  important
all TEBLEE BE EEE

Listen to and understand Chinese
dialogues in different contexts U} 2 fE O O O O
FEARENEHR AP XHIE ¢

Learn to express themselves orally
correctly and fluently <15, R
A%kFEECS *

Read and understand texts without
obstacles £ LS SR FIFEfEST
2& *

Learn to express themselves in writing
correctly 2L HIFRAXFERILEC *

Acquire and develop the use of formal

Chinese F{EMAERIENINENER *

Expand students' bilingual skills @
EHIIEILAE -

Transfer literacy skills to Chinese 515

EREREEFX

Acquire and develop academic

Chinese Z{gH EZREAMA P *

Acquire a correct mastery of
grammatical structures of Chinese 1F#

EREENEELS

Foster positive attitudes towards
Chinese language varieties 15531312

ZRMATRIRSE

O
O

O

O | O0|0|0|0O0|0O| O

| 0|00 OC|0O|0O| O| O
|0l 0|0|0O0|QO| O
C|O0|l0|0|0O|Q| O

O
O
O



Not that Very
Not important at improtant Important  important
all TEBLEE BE EEE
Improve Chinese orthography 125 53 O O O O

EFE
Learn the origins and history of

Chinese Z > P X HIEFERLE *

Improve pronunciation in Chinese 2=
PXRE "

Acting in interactive situations E & =115
BRSSP

Understanding the language, literature,
and culture THIES, XHFE30fk *

O

O O O O
00|00
Q0|00

Use Chinese in different fields of
knowledge in cooperation with other
subjects EHMFPREE, FEARAIA
RS AR

O
O
O

Are the teaching objectives you set based on the objectives of instructions in the Finnish
National Core Curriculum?

B BT B R T IE AR NEENERE B fmaitig? «
OYes%
O No &

O If to some extent, could you elaborate more? i1 % EFhiz
EL, SBuklFt—TE?

Generally, to what extent do you think the learning objectives you set for the students have
been achieved in real teaching? 283Ki%, WA AEAFERENZES BAAELGHEPIEE T HA
BE? -+ O

0
None achieved _ Fully achieved
TEREFH o 10 FEEXH

Section 4 Professional development £ UER45 k5 R

How important do you perceive the following in teaching Chinese classes for heritage learners?

BAAMTARHSRRBERIENPIXBEHLEER?

Not valuable A little valuable valuable Very valuable

~EE EREE BEE FEEE
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Not valuable A little valuable valuable Very valuable

~ER EREE EE TEEE

Knowing the differences in L1, L2, and
HL acquisition process T##&$—., £ O O
BEMESRIEIGEENZER
Knowing language abilities of HL
learners T iB4AFRIEF SIFRIBS BT

O
O

Knowing cultural characteristics of HL

learners T B4R S F R XEHT

HL learners’ motivation Z47&1E5 3] HFH
FIFH

Knowing language varieties of HL
learners T fRGRRIEY SIEMIEE 1T

L

Translanguaging BB =5 *
Teaching vocabulary to HL learners £
ABEIERLHT

Teaching grammar to HL learners Zk7&
BEIHBERF

Teaching writing S {£#% *

Teaching speaking DiB#% *

*

Teaching reading [ZiE#5

S OO D 08 8 @ 8

Teaching oral comprehension [ LIEf#

Differentiated instruction for mixed
classes (proficiency difference/age
gap) ZR{LELEEREHNSY (BRAOZR/
FE£E)

Education technology for HL learners

ERAREFIENHERE

Design, evaluation, and adaptation of
teaching materials for HL learners 4k

FRIGF S EHMMIRTT . TG ¢

Assessing students with effective
assessment tools f# AEMAIFE TR O
HhZE

O

What kind of professional development modalities are you considering to continue your
education? ( select all that apply)FE— T AEMNE V2R, REMAALNE L ARESRERE?
EFMEFAERMGRY) -

Seminar / workshop at a conference on language teaching® & B F S MTHI S/ E RN ®E



|:| Independent studies B 4]
[] Webinar M##it<

Joining an association devoted to teaching Chinese as a heritage language I\ Ff 3L 7R 1B #
[N
%Tﬂ]‘ﬁ

D Joining a virtual group or community focusing on Chinese as a heritage language JiA 34t

FRIBH AR SAL X

I: Intensive summer courses or summer institute Undergraduate classes SHimEiRfe S5

PR RHRE
|:| Graduate classes (MA/MS or PHD/EDD) i £ RiR%E (Bt =HE+)
|:| Graduate certificate in Chinese as a heritage language 91 SC4kA&EEE I IF$
|:| MA/MS in Chinese as a heritage language 71 3 4kAE /IR +

|:| Others HAth

If you consider further education/professional development, which of these would you be most

interested in for your own development?

MREEEH—TNBEZ VP RR, BEREREEBNESLRAE?

I:l Knowing the differences in L1, L2, and HL acquisition process T f5—. & 18 = R LE&IE
IREENER

[] Knowing language abilities of HL learners T ik &iB% & MBS 4EH

[ ] Knowing cultural characteristics of HL learners 7 R4k 7K 155 = 3 f ST AT
[ ] Activating HL learners’ motivation 3% 45 & H%¥ I H

|:| Knowing language varieties of HL learners T f4k/RIESF I E MBS ZH M
[] Translanguabing EESL®

[ ] Teaching vocabulary to HL learners 4% 7&i5 % ) 175 #02%

[ ] Teaching grammar to HL learners 4 7& B 5] #8580

|:| Teaching writing B{E# %

[] Teaching speaking Mi&#2

|:| Teaching reading [R5 # 5

|:| Teaching oral comprehension QIR @

D Differentiated instruction for mixed classes (proficiency difference/age gap) Z & E&1EE

WY (BNEREHER)
|:| Utilizing education technology for HL learners {3 F [ [6) 4k 7K iB% S B B R

|:| Design, evaluation, and adaptation of teaching materials for HL learners J44k7&15 5 3 EH 41
Fgit. TEEFSR

I:l Assessing students with effective assessment tools {# &I T B A% 4
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|:| Others HAts

In addition to the survey, it will be very valuable to gain a deeper understanding about the HL
teachers’ challenges and professional development needs in teaching practices. Are you willing
to be interviewed for further research? If yes, please write your email.

BR Y jmiAESh, MHAEBURERFIRPERAOREME L ARFRTERANTREZEETN
B BB ERERESL—IMANT?NRE, iEHSIp bt

Email |
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Appendix 4 Interview questions

Interview Questions (ENGLISH)
Part 1 Language teaching background
1. How did you end up becoming a Chinese heritage language teacher? Could you tell

me your trajectory of becoming a Chinese heritage language teacher?

Part 2 Teaching practices
2. Can you introduce a bit about your students?
e Probe: Students’ language and cultural background
3. Pedagogically, do you think teaching CHL students is different from teaching of HL
or L1 students? How?
e Probe: Have you adopted special pedagogical approach(es) which
differentiate(s) from the traditional pedagogical approach(es)? If yes, could
you please describe it/them?

e How do you make instructional goals for CHL students? What do you use for
reference?
4. What does your teaching focus on when teaching CHL students?
e Probe: Which language aspects do your teaching focus on when you teach

students who are CHL speakers?
e Which realm of culture do your teaching focus on when you teach students
who are CHL speakers?
5. Do you think it is important to identify CHL students’ proficiency level of Chinese
language?
e Probe: If yes, why?
o How do you assess them?

o What are the assess methods? Ask for elaboration.

Part 3 Challenges and actions taken
6. What challenges do you encounter in your teaching practices in general?
e Probe other possible challenges, for example:
o the language itself
o student subject (cultural difference, proficiency and age gap,

motivation)
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o pedagogical skill

o teaching resource

7. What efforts have you made to cope with the challenges above?

e Probe: So far, what have you done to improve professional competence?

Part 4 Professional development need
8. Are you interested to learn more teaching methods or pedagogical approaches that
target at CHL students?
e Probe: Which aspects in specific do you want to learn? Why?
e In what way(s) do you want to learn the knowledge/skills above?
9. Do you have further questions or comments about the interview or the interview

content?

Interview Questions (CHINESE)
FHo BESHERR
CEFEARAE U] S — 44 TR SCAR AR TR M Y ? S5 RE T VR IRAR KON — 44 304k
ZSiEE2 UIiRE7RULE

SEER O B

2. BN TR GRIGHERIE SN E 5D

3. fEHUA L, YONHP SO R B SR A B LT S A ME B BHE R 24
A2 g AE? GRS (1) RO AR 1A T 15 G TR R R
FONEMNRA, VREEREIER — T2 (2) Wl e POEBCE H bR 2R A4 1E N
Z%7)

4. TROCHRIE SRR, EREEEME A A GRIU IR SRR )
AR, S B I B R 1 7 T 20 R R AR F) S A ?

5. EYONHE DUE AL M DUE NG R R HE? GRITIREZ, Nia2E2
AOART PP AT T2 PP D592 AT R A2

B0 SRR R
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6. WTEHFFESLE BB Lk RRHABTTRERBEER, Bl (D BEA
5 () FAEMBCUCESR . RIS ERZER. Sl (3 ks (4
B TR 55D

7. T WRELE Sk B I AIERER?  GRIT: BH BN IR B T Aok E R
AEEF1?)

B T RBERR

COR TR PR 1 AR5 22 500 SCAR R A U B B TR (R IT R
AR AR TR T T ? At A 2R A8 I A4 05 3052 20 BLERIR B RE
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