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Abstract: This thesis will attempt to introduce the research and analysis of the reasons for the
education reform in China. The studies of matters relevant to education are not evitable for
the studies of East Asia and China is a major country in East Asia known for its complicated
education system and the history of the development of the education. The current education
reform policy under implementation, which is known as “double reduction” has caught a lot

of public attention (Tan, Charlene, and Vicente Reyes, 2016).

In this thesis, I will first introduce the phenomena and general contents of the education
reform and demonstrate the research results of the education reform in different schools of
different regions in China and explain what the education reform means and provide a
throughout introduction to the education reform for years in China, and how the current
situation of education reform came into being after so many years of education reform.

Second, I will dig further in the meaning and importance of education in China and people’s
attitudes towards education, aiming at explaining how since the education is important in the
eyes of the Chinese people and to the Chinese government over the dynasties, it became the
tradition and a useful mean for selecting talents.

Third, I will first research what a good education mechanism is for a country, and what
requirements and are the standards for a good education mechanism. Further, in
consideration of the standards of a good education mechanism, I will explain the reasons for
the problems and the disadvantages the current education mechanism has, and will further
research the reasons comprehensively for education reform from the perspectives of the
education itself, politics, economy, development of society, etc. and the opinion of the author
why the reform this time is different with any of those in the history arguing that the core
reason for the education reform is that the development of the country’s economy requires
more innovation and creativity. For the research of the information, different approaches have
been utilized, for examples, questionnaire surveys and interviews of the opinions of Chinese
peers.

Fourth, I will conduct some research and discuss the situation of education and some changes
similar to the education reform made to the education mechanism in the other countries, such
as Asian countries as Japan and Korea, and also conduct the research on the U.S which is
known for its innovation and creativity in their technology.

Fifth, I will further analyze the lack of the innovation in the development of technologies
which is related to the methods of school education in China. And how the education method
and its uneven development in different districts in China causes that the quality of education
is hard to manage. I will also make comparisons of the school education in the Asian



countries such as Japan and Korea, and the representative country, the U.S. Sixth, I will
introduce the current effect and situation of the education reform and its obstacles. I will
further provide opinions on the predictions and suggestions of improvements for the future
development of the education of China.
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1 The history and phenomena of the education reform in China

At the beginning of the establishment of the People’s Republic of China, the new people’s
government confirmed the direction of education, which was that the education was to serve
the industries and agriculture. The generation of the quality—oriented education in China is not
only just caused by the influence of the international tendency, but also the internal unique
cultural continuity (Xiong, W., Yang, J., & Shen, W., 2022). Firstly, the evaluation standards
of the education reform are based on the improvement of the situation of the education. Even
if there are imaginations in the theories and ideologies, they cannot be deemed as education
reforms without causing the improvements to the actual education situation. Secondly, the
improvement needs to be meaningful. That is to say, the education reforms have to have the
obvious effect and results, which means that there is an expressed difference between the
preliminary situation and the subsequent status. Third, the education reform is a neutral idea,
sometimes it indicates the changes and transformations of the current situation of the
education, and it does not necessarily mean an upgrade or improvement. In other words, the
results of the reform of education can be negative.

Any education reform must be based on China's national conditions and cannot be expected to
be implemented in a one move (Morgan, W. J., & Wu, B., 2011). China's national conditions
are different from those of western developed countries, so it is impossible for China to
completely copy their educational systems, teaching methods, and management system. Only
through practice can an educational system suitable for China's national conditions be worked
out, and it is still in the process of exploration. At present, the state is also in the process of
formulating a medium - and long-term plan for education development, which will be
promulgated in the future. It will take time to solve the problems encountered in education
reform. The reason why the substantial promotion of education reform is so difficult is that
whether the overwhelming majority of people support the reform or not depends on the
balance of national interests. The reason why reform can't be pushed through easily is that it
offends the vested interests that preceded it, as well as a significant number of people who
don't think it will benefit them in the near future. For educational test organizers, allocating
more resources requires investing more money. For school administrators, it is hard to predict
the risks and turbulence brought by the elective exams. For teachers, the way they manage
their classes and students must be adjusted, and they will face the risk of being selected by
voting by their feet.

1.1 History of Education Reforms

Taking a longer perspective look back in the history of the 19™ century, education has always
been important in China (Mingyuan, G., 2006). With the occurrence of different historical
events, also education was affected and therefore different changes were made to education
which can be regarded as education reforms. Under the long-lasting influence of the
traditional Ke-tsu system, China's education reform is divided into educational system reform
and teaching approach reforms. At the end of the 19th century, He Ziyuan and Qiu Fengjia,
the founders of modern education in China and the elders of the Revolution of 1911, took the
lead and successfully introduced western learning and promoted new schools. Under the

pressure of the situation, the Qing government carried out a series of reforms to education. In



1901, Liu Kunyi and Zhang Zhidong jointly put forward the idea of "fostering education",
changing the school system, changing the imperial examinations, and establishing modern
schools, imitating the Japanese school system. On August 15, 1902, Zhang Baixi, the minister
of management of the Qing Court, presided over the formulation of the "Imperial School
Charter", which was called the Nonyin school system. The school system was not
implemented due to its hasty formulation and much criticism after its announcement. (Guo,

L., Huang, J., & Zhang, Y., 2019).

On January 13, 1904, the Qing Court issued the "Constitution of the School", known as the
Guimao School system, which was the first legal modern school system promulgated by the
central government and implemented nationwide, marking the establishment of the modern
education system. On September 2, 1905, the Qing Court decreed that the imperial
examination system would be abolished from the following year. And to promote new schools
throughout the country. After the local imperial examinations were stopped in 1909, Western
learning gradually became the main form of school education. It was also this fundamental
change in education mode that cultivated a large number of valuable talents with progressive
and innovative thoughts for the surging Revolution of 1911 and national construction. Since
then, new - style education developed rapidly in all parts of China. (Guo, L., Huang, J., &
Zhang, Y., 2019).

The education reform in China to be discussed in this thesis focuses on the actions after the
establishment of the national college entrance examination in 1978 because there is practical
sense in the studies of the current education reform and making improvements of the same
kind. This was a huge milestone in China and laid the foundation of the methods of selections
of talents for the state civil service, and the subsequent education reform methods after this.
Fairness and justice are the first factors to be considered in the college entrance examination
and enrollment system. In China's current social background, only the national unified
examination and enrollment system can guarantee the fairness and justice of college entrance
examination and enrollment (Haifeng, L. 2012).

However, the evaluation criteria of this unified examination system are relatively narrow, and
the selection range is small, which is not conducive to the development of students'
personality and specialty, nor can it meet the needs of different universities for different
professional talents. With the development of modern society, the social division of labor is
becoming more and more detailed, social norms are becoming more and more complex, and
interpersonal communication is becoming more and more frequent, which requires more
senior professionals with a certain comprehensive quality (Haifeng, L. 2012).

In order to meet the needs of talent training and avoid the above drawbacks, the college
entrance examinations should be divided into two steps. The first step is to investigate the
comprehensive quality of students, and the second step is to investigate the professional
quality of students. The examination is divided into comprehensive quality examination and
professional quality examination. Despite the above achievements, the education system still
has many drawbacks, which cannot meet the needs of deepening reform and economic
transformation. The existence of these problems leads to one of the most direct problems,
which is that the education and market demand is out of sync, and after spending more than
ten years to train themselves, students will appear difficult to find a job.



The central government in China has conducted continuously education reform from the
perspective of the policies and the different districts in China have followed its guidance. It
has been a long and complicated process. In 1985, the central government published the
document of the decision of the reform of the education system, expressly raising the topic
that the ultimate goal of the reform was to improve the quality of the people and the quantity
of the talents. The government also apportioned funds and implemented nine-year
compulsory basic education and decided that the district governments shall be responsible for
the primary education and its management in different levels. Correspondingly, prior to this
reform, the jobs of the students were arranged by the government whereby the government
dispatched them to different job positions after graduation. After the reform, the government
was no longer entirely responsible for the jobs of all the graduates. Instead, government made
plans and schedules for the jobs of then students (Sun, M., 2010). In my view, this
phenomenon happened because the national college entrance examination had communized
the education to a certain extent, the positions were not enough for providing each graduate a
job, and therefore the government needed to plan ahead.

The next major move in education reforms happened in 1993, when the central government
and the state council issued the development outline for the education reform in China
(Chengcheng, Z., Zigang, X., Shiying, G., & Fei, W., 2011). This document confirmed the
targets and tasks of the development of education in China by the year 2000, and required the
schools to speed up the school management system reform. Prior to this, the different sorts of
schools were managed by the governments, the new policy changed this and involved
different kinds of resources in the society and released the power of running schools to the
society. At the same time, a series of laws and regulations relevant to the education,
vocational education, and high education were in the process of making. In 2002, the State
Council published the notice of the consummation of the management mechanism of the rural
compulsory education system (Stephens Jr, M., & Yang, D. Y., 2014), requiring that each
district build a security mechanism to ensure the investment on the rural compulsory
education and the payments of the salaries of the teachers in the schools in rural districts. The
policy in this period indicates that the government paid attention to the less developed
districts in China, and it had the intention to improve the overall education quality and deepen

the degree of the commonization of education in China.

In 2005 the central government published the notice about the deepening the reform of the
funding security of the rural compulsory education, gradually including the rural compulsory
education into the scope of public finances (Curran Ph D, T. D., 2005). This measure reduced
entirely the miscellaneous fees and tuition fees of the students and provided free textbooks
and accommodation and enhanced the quality of the school buildings during the period of
preliminary education. In the year of 2010, the development of education speeded up. The
policy paper issued that year, the Schedule Outline for the Revolution and Development of
the Middle and Long-Term Education Reform of the State (2010 — 2020), made an outlook
that the goal was to realize the modernization of education by 2020. (Hui, M., 2013).






2 The definition of the education reform in China

To understand the education reform, it is essential to know what can be regarded as education
reform and what contents it can include generally from the perspective of theories. Generally,
education reform is a systematic mechanism, and it includes the education of various levels
and categories, such as the early education for infants and toddlers, fundamental education
and vocational education, middle school education and high school education (Ball, S., 1994).
Each category has its own features and different stages have different requirements towards
education. An education reform can be deemed as any “meaning transformation for the then
current situation of the education” (Ball, S., 1994).

Reforming education in China is not something generated just in the contemporary times of
China (Ball, S., 1994). For centuries, the authorities of different dynasties conducted
improvements and upgrades to their education systems. As discussed above, from the
beginning of the last century, some advanced founding members of the modern education
introduced the western education to China and set up new-style schools. The Qing Dynasty
government conducted series of reforms and ended the imperial examination system, also
known as the Ke-tsu system.

For the definition of the studies of education reforms, many names are used for it, such as
education change, education innovation, education improvement, education revolution, etc.
From these definitions, first, the standard of the judgment of education reforms is whether the
then situation of education has been changed or not. No matter what imaginations in the
theories and thoughts we have, if those cannot direct the changes of the actual education
situation, those cannot be regarded as education reform; second, education reform is a neutral
definition which reflects the changes and amendments to the current education, which are not
necessarily upgrades and improvements. In other words, the results of education reforms can
be positive as the education can be improved and it can also be negative as the education
regresses. Because the key to the development of education is the reform. The target of the
education reforms is the happiness and harmony of the students. The bottle neck of the
education reform is the diploma. Ifthe urgent need of the diploma disappears, the education
can be improved at great extent. The monopoly of the school education in Chinese is the
extortion of the students by the schools. Besides the school education, there should be space
and time for self-education, social education and family education.

The goal of school education is to cultivate citizens, and secondly, to cultivate talents and

elites. The education reform should be related to the reform of teachers, textbooks and the
exams. The root of the education is first-class textbooks, teachers, and the exam questions.
The school education not only emphasizes practicality but also emphasizes on the theories and
moralities. To educate for the cultivation of natural individuals or to educate for the
cultivation of social individuals mainly depends on whether or not the educating individuals
have their own thoughts, ideals, like to study or not, therefore, to educate with differences.
The differences are not about the formats but also in the process of education methods and
process. The school education should emphasize on the quality-oriented education, therefore,
there should not be subject-oriented and should be treated equally without discriminations.

The school education should pay attention on the fundamental subjects. Therefore, students
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in school can learn systematic knowledge, thinking methods and mainstream ideologies, and
there are other supplemental ways to the school education for the fragmented knowledge,
common senses and social experiences. The government should speed up the economic
construction and guide the adjustment of the industrial structures to facilitate the requirements
to the middle and high leveled talents at the same time of increase in the investment in the
education reform, making the knowledges acquired in school education become useful in
order to avoid the risks of outflow of talents. The technologies can be innovated with
effective technology development and the centralization of talents. The military technology
should be the leading power of the technology of the state, and combination of production,
studies and the development should be firstly applied to the development of the military
technology therefore, the state can speed up the development of the military technology and
transforms the military technologies into the civil technologies

(Li, T. 2006).

Hence it can also bring about certain degree of economic profits and social benefits while
decreasing the unnecessary investment of the country. The education reform should be
emphasized on the cultivation of social values and morality and the physical qualities,
psychological qualities, professional qualities, and the education of families, schools, societies
and selves, and the qualities of emotions, intelligences and the resilience. The goal of the
school education is to cultivate talents, and the goal of the exams is to select the talents fairly
id. The enterprises emphasize on the practicality so that the experiences and the diploma are
of same importance. In the developing countries, the efficiencies of direct studies are lower
than that of the indirect studies and the opportunity costs of direct studies are higher than
those of indirect studies therefore the efficiency of the developing countries are lower than
that of developed countries can also be indicated on the basis of the internalization of
knowledge including on the economy. Therefore, from the perspective of studies of the
theories of education, education does not only mean the education of school, and the ultimate
goal of it is not just about exams. In my opinion, going back to the original meaning of
education is the fundamental logic of conducting education reform (Kaufman, D. M., 2003).

2.1 The meaning and importance of education in China

Education is an important, far-reaching and deep- going matter in East Asia. In most Asian
countries, education has not merely been a matter of academic development, but also has been
associated with the other social aspects, including the political, economic, and literature, etc.
China is a typical example of those countries, who are known for the strict social attitudes and
phenomenon of education, i.e., the social values, like Korea and Japan, too. Education plays
an important role in the priorities of the conduct of the Chinese people mainly because of the
influence of Confucianism, which is an important part of the Chinese traditional culture and

emphasizes the importance of education and academic skills (Dello-lacovo, B., 2009).
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Confucianism also emphasizes that the main effect of the education is cultivating morality and
knowledge, contributing to the development and stability of the society, therefore, education
has been playing an important role in the Chinese culture. The second main reason why
Chinese people think education is important is the highly competitive social environment,
because the population is huge in China and there is a huge competition for resources of jobs
correspondingly (Byron, R. P., & Manaloto, E. Q., 1990). In the social environment like this,
education is regarded as the key to the achievement of success. Therefore, the Chinese people
think that through education, more opportunities and competitive advantages can be gotten in
order to realize the value of the life.

The third reason is also related to the social ideology, which is the heritage of the value of
families. The Chinese traditional culture emphasizes the importance of family education.
Therefore, many Chinese families emphasize education of their children, thinking that
education is a method of heritage of the values of families, therefore, generally Chinese
parents pay close attention to the education of their children. From the perspective of society,
the Chinese government and the society also pay high attention to education and invest large
amounts of resources in the support and development of education. Education can be
regarded as the future investment of the country and the society so that it attracts broad
attention and support. Hence education in China is not only related to the growth and
development of individuals but also the foundation of the development of the country and
society, and the Chinese people think education is a very important matter in their life (Bush,
T., & Haiyan, Q., 2000).

Therefore, from the analysis above, it can be inferred that the reason that Chinese parents take
education of their children very seriously is deeply rooted in the history of China, which also
reflects the development of education.

2.2 The history of the development of education and the contents of

education reform in different stages

For a long history, the Chinese people have cared about education and academic achievement
(Rong, X. L., & Shi, T., 2001). The historical development of education in China varies in
different times. The contents and forms of education to students in different times have
varied during different times because of different reasons. Education has been playing an
important role in the Chinese society for long. Nowadays in China, the reform, and the
tendency of more reform for education has been conducted for decades because the present
forms of education have been long criticized for being not as effective a way of acquiring
knowledge and inventing innovative technologies (Purcell, V., 2017). The content of the
recent education reforms therefore include an emphasis on the quality of education and the
development of hobbies out of curriculum, reduction in the tutoring outside of school, etc.,
which has caused different social reflections over years.

Education not only plays an important role in China but owns a reputation of long history
(Epstein, 1., 2017). This could explain why the education itself in China slowly owns its
position in the minds of Chinese people and education also works as an important tool for the
development of the society, the management of a country, and for running an authority.
Because China has a long history, there is a long history of education and education reforms
can be difficult because of the historical burden over generations. According to historical
records, the origin of Chinese education can be traced back to three millennias ago. In the
Shang and Zhou Dynasties, Chinese education had already developed considerably, and
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knowledge had a general scale, which created conditions for the prosperous development of
school education. In the Western Zhou Dynasty, an educational system of "six arts" was
gradually formed, with "rites, music, archery, imperial writing and number" as the main body.
By the Spring and Autumn and Warring States Periods, the fruits of Chinese civilization had
matured, and Chinese education had entered the "classical" era. There were private schools
and teachers specializing in education, and a large number of educators who had a profound
influence on later generations. Not only the Analects of Confucius, Mozi, Mencius, Xunzi, Li
Ji, Guan Zi, Lu Shi's Spring and Autumn Annals and other classics recorded a large number
of educational materials, but also appeared such as the "University", "Xueji", "Exhorting
Learning", "Disciple Duties" and other educational monographs. As early as the time of Yao,
Shun and Yu, there was the bud of education, the Xia Dynasty called "Xu" school. When the
Chinese character entered a mature stage in the Shang Dynasty, there was official schools
(called the age, school, Order, learning, University, and everyone is held to be innocent, etc.),
and everyone held to be educated to be identical to today. Schools in the Shang Dynasty were
divided into universities (right) and primary schools (left), and different education was
practiced according to different ages. The Western Zhou Dynasty was the heyday of the
slavery society. On the basis of "learning from the government" of commerce, the cultural
education of the Western Zhou Dynasty was further developed and perfected. The official
learning of the Western Zhou Dynasty consisted of two systems: Guoxue and township
learning. Education in the Western Zhou Dynasty emphasizes both ideology and morality and
practical skills. Attaching importance to both cultural knowledge and military training; Not
only pay attention to etiquette, but also pay attention to inner emotional cultivation.
Therefore, the education of the Western Zhou Dynasty had a profound influence on the
educational history of ancient China (Lee, T. H., 2000).

During the Spring and Autumn Period and the Warring States period, the newly born feudal
production relations gradually matured in a system of slavery. The society was convulsed
rapidly, and the system of the Zhou Dynasty "rites collapsed and music collapsed". At this
time, the royal power declined, various dynasties clashed, and a large number of cultural
officials were scattered everywhere. Books and books previously hidden in the court were
scattered among the people and became common reading materials, which resulted in the so-
called "cultural downward movement". "Cultural downward movement" promoted the
development of private schools (Lee, T. H., 2000).

The private school in the Spring and Autumn Period and the Warring States period was an
epoch-making revolution in the history of ancient Chinese education. The private school
emancipated the school from the government and initiated the process of education
independence. Private schools expanded the educational objects and promoted the spread and
development of ancient Chinese culture. Private schools promoted the emergence and
development of educational theories and the formation of a ‘hundred schools of thought’.
Therefore, a large number of educators and educational monographs appeared in the Spring
and Autumn Period. For example, Confucius, Mencius and Xunzi were all the masters of
private learning at that time. Confucianism represented by them believed that the core of
education was moral education, aiming to realize "benevolent governance" or "rule of
etiquette". They emphasized the role of education in social development and personality
formation, which is still worth our reflection and reference (Lee, T. H., 2000).

During the Spring and Autumn period and the Warring States period, a ‘hundred schools of
thought contended’, and culture and education were lively. After Qin Shi Huang destroyed
the six States and ‘unified the world’, to strengthen China's centralized autocratic rule, he
strengthened ideological controls. In terms of culture and education, he banned books and
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private schools, and even "burned books and buried scholars", while "law was the teaching"
and "officials were the teachers". This cultural despotic policy of Majesty Qin Shi Huang
caused a great regression in ancient Chinese education (Lee, T. H., 2000).

The rulers of the Han Dynasty earnestly summed up the historical lessons of the collapse of
Majesty Qin the second and established the "exclusive respect for Confucianism", that is,
Confucianism as authentic, supplemented by legalism and Taoism ideological and cultural
pattern. Under the guidance of this ideology, the Han Dynasty implemented cultural and
educational policies completely different from the Qin Dynasty, which provided a relaxed
environment for the development of education. The Han Dynasty provided a loose
environment for the development of education, and made the education of the Han Dynasty
appear unprecedented prosperity. In terms of educational thought, Confucian educational
thought dominated the Han Dynasty, and its representative figure was Dong Zhongshu,
"Confucius of Han Dynasty" (Lee, Y. T., 2012).

Schools in the Han Dynasty were also divided into official schools (including central
government schools and local government schools) and private schools. The highest
institution of official learning was the Imperial Academy, located in the capital Chang 'an. Its
professors were selected to be scholars of high virtue and erudite classics, who became
doctors and students became doctoral students. The knowledge imparted by the Imperial
School was the Confucian classics, and its educational methods were characterized by the
emphasis on teaching and family law. After passing the examination, a student was appointed
as a government official, which was called "the scholar who is excellent in learning becomes
an official". There were two kinds of private schools: library and library. Private schools in
the Han Dynasty undertook most of the basic education work and were also the source of
academies in later generations. Education in the Han Dynasty revealed the basic framework
of education in ancient Chinese feudal society, which established the unique position of
Confucianism with Confucius and Mencius as the authentic in Chinese feudal society
education, and also laid a solid foundation for the whole feudal society in various aspects such
as education system, facilities, content and form (Lee, Y. T., 2012).

The Chinese ancient education since the foundation of Qin and Han dynasties, Wei, Jin,
Southern and northern dynasties, Tang and Song dynasties developedtowards full prosperity.
Confucianism lost its dominant position in Wei and Jin dynasties and was on the decline for a
time. The rulers of Sui and Tang Dynasties realized the role of Confucianism in consolidating
their rule and once again actively advocated the cultivation of Confucian rites and music (Lee,
T. H., 2000).

The Tang Dynasty was prosperous, relatively open in politics, and developed in various
cultural undertakings, which laid a solid foundation for the Tang education. The rulers of the
Tang Dynasty carried out the cultural policy of tolerance and openness, and ideologically
pursued the policy of Confucianism, Buddhism (Buddhism) and Taoism in parallel. The three
schools of Confucianism, Taoism, and Buddhism not only formed their own system in
teaching, but also absorbed ideas from each other, so that the educational thoughts at that time
presented the characteristics of inclusiveness (Lee, T. H., 2000).

The most important event of education and official system in Sui and Tang dynasties was the
implementation of Ke-tsu policy Aiming at the disadvantages of the "nine rank system",
which was mainly manifested as the disconnection between the cultivation of talents and the
selection of talents, the imperial civil examination system closely combined the two. The
imperial examination system had an extremely important impact on the education and culture
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of ancient China. In the Sui, Tang and Song Dynasties, the imperial examination system
played a positive role, but later in the Ming and Qing Dynasties, the imperial examination
system was more important than education, which led to education becoming a subsidiary of
the imperial examination, forming a dogmatism and formalism. The negative impact of the
Ke-tsu policy was increasingly obvious, and finally led to the extinction of the imperial
examination system (Lee, T. H., 2000).

The Song Dynasty was always in the turmoil of ethnic conflicts, but the Song Dynasty culture
reached the peak of the feudal society in China. The brilliance of science and technology and
the rise of Neo-Confucianism marked that people's scientific research and philosophical
thinking on nature and life had reached an unprecedented height. After the establishment of
the Song Dynasty, the state policy of "revitalizing literature and education and suppressing
military affairs" was established. Scholars were valued and talents were selected through the
imperial examinations. Schools were also widely set up in the Song Dynasty to cultivate
talents, and there were three famous school-building movements, namely "Qingli School-
running", "Xining School-running" and "Chongning School-running" (Lee, T. H., 2000).

In terms of ideology, the Song Dynasty adopted the same policy as the Tang Dynasty, and
gave birth to the Confucianism as the main body, which was formed by blending Buddhism
and Taoism. The education system of the Song Dynasty basically followed that of the Tang
Dynasty, but academies were the most important feature of education in the Song Dynasty. In
the Song Dynasty, 173 academies were built successively. The academies in the Song
Dynasty were further developed on the basis of the Tang Dynasty model, and became an
institution integrating education, teaching and academic research. academic institution. At that
time, when the school had become a vassal of the imperial examination, the academy, a new
form of education, brought a breath of fresh air to the ancient education.

The academy also advocated that students should study by themselves, and teachers should
answer questions as a supplement. The academy focused on cultivating students' self-study
ability and independent research ability. The Song Dynasty also attached great importance to
private schooling (early childhood education) to cultivate students' good living and learning
habits, so as to benefit them for life. These have a great influence on the education of later

generations (L1, J., & Hayhoe, R., 2012).

The Ming Dynasty education was an important stage of ancient Chinese education. On the
one hand, the Ming Dynasty implemented the cultural and educational policy of "running a
country with education as the first and education as the foundation", which enabled the
development of the central official schools, local official schools, and social studies in a
spatial scale. On the other hand, the Ming Dynasty implemented unprecedented cultural
autocratic management in school education, which prohibited students to discuss politics and
greatly promoted literary and literary controls. This dynasty ", which is also called “Wen zi
yu”, namely, literature inquisition (Mingyuan, G., 2006).

In the imperial examination system, the selection of scholars through eight strands was carried
out, which made the vigorous content of the imperial examination gradually disappear. The
academy in Ming Dynasty reflected the development of unofficial education, reflecting the
intellectuals' resistance to the cultural despotism of the rulers. It was a relatively lively place
in Ming Dynasty education. Gu Xiancheng, the founder of Donglin Academy, wrote a famous
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couplet: "The sound of wind, rain and reading can be heard in one's ears. I am concerned
about family affairs, state affairs and world affairs." It describes the strong desire of Chinese
intellectuals to strive for ideological and political freedom under the authoritarian system
(Mingyuan, G., 20006).

The rulers of the Ming Dynasty attached importance to the theoretical knowledge and
despotism constitutes the basic characteristics of the education of the Ming Dynasty. After the
middle of the Ming Dynasty, Wang Shouren (Wang Yangming) established the educational
theory of "mind learning", which appeared in the attitude of anti-traditional education, and
made the educational thought of the Ming Dynasty appear the tendency of diversified
development. Wang Tingxiang, who was famous for "emphasizing reality", criticized Neo-
Confucianism education as being out of practice, empty and useless, and became the pioneer
of the trend of practical education in the late Ming Dynasty and the early Qing Dynasty (Lee,
T. H., 2000).

The Qing Dynasty was the last stage of China's imperial society. The contradictions between
the Manchus and the Han and the germination of China's capitalist production relations, as
well as the confrontation and communication between China and the West constituted the
social basis of Qing education. After the Qing Dynasty entered the customs, it established the
policy of "revitalizing literature and education, worshiping scriptures, and opening peace".
The emperor of the Qing Dynasty awarded Confucius the title of "Master of the Greatest Sage
of Wen Xuan" and "master for generations" (Lee, T. H., 2000).

However, as in the Ming Dynasty, the Qing Dynasty implemented strict ideological control
and restricted education with the rigid and lifeless imperial examination system, which led to
the prosperity of the imperial examination, the abolition of schools and the decline of talents.
The most brilliant thoughts of the Ming and Qing Dynasties were carried out in the criticism
of the imperial examination system and the drawbacks of education. For example, Gu Yanwu
criticized in his book Rizhilu in the late Ming and early Qing Dynasties: "The harm of eight
branches is equal to burning books. And the corrupt man is worse than the pit on the outskirts
of Xianyang." (Lee, T. H., 2000)

After the Opium Wars, China's feudal society was riddled with problems and crises.
Enlightened intellectuals represented by Gong Zizhen and Wei Yuan called for social reform,
"Western learning", and reforming the old traditional education. The invasion of the Taiping
Heavenly Kingdom and the Western powers had a great impact on the feudal ideology,
culture and education system, and a reformist trend of thought gradually formed in the
Chinese ideological circle. After the Sino-Japanese War 1894-1895, the class reform
movement reform finally developed into a huge asset for national salvation (Lee, T. H.,
2000).

Although the "Hundred Days Reform" in 1898 was short, it had a great impact on feudal
culture and promoted the development of bourgeois education in modern China. In 1906, the
Qing government ordered the abolition of the imperial examination system, which had been in
practice for more than 1,300 years. China's education has entered a new stage of development

(Kwong, L. S., 2000).

Several features can be summarized from the history of the Chinese education. The ancient
Chinese attached great importance to the social function of education. For example,
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Confucius believed that in order to govern a country, in addition to increasing the population
and enriching the people, one should also strengthen the education of the people. Only in this
way can a country become truly powerful and prosperous. Mencius also emphasized the role
of education in social politics and clearly put forward the educational view that "good
governance" is inferior to "good teaching". From the standpoint of "universal love", Mozi put
forward the three major policy programs of "helping others with illness, encouraging others
with wealth, and advising others with teaching", taking education as one of the important
measures to make the society move towards stability (Lee, T. H., 2000).

The second feature is that the ancient Chinese thought that ancient Chinese educators realized
very early that education is not only important, but also necessary. For example, Xunzi
opposed Mencius' theory of good nature and advocated the theory of evil, but his emphasis on
the necessity of education was the same as that of Mencius. The combination of moral
education and intellectual education is an important feature of ancient Chinese education. For
example, the main content of education in the Zhou Dynasty was "Six Arts". After the Spring
and Autumn Period and the Warring States Period, under the influence of Confucianism,
people seemed to emphasize the importance of moral education more, but at the same time,
people did not relax their emphasis on knowledge education. They opposed bigotry and
advocated equal emphasis on moral education and intellectual education (Bush, T., & Haiyan,
Q., 2000).

The ultimate purpose of education is to seek a better position. But the ancient position was not
like now, before the Qin Dynasty, the official position was adopted by the system which
emphasizes the family status", and then gradually introduced the military meritorious service
system. It was not until the Han Dynasty that civil talents began to be promoted and the
common people began to have the right to choose their posts. At that time, the investigation
system was adopted, and the recruitment system was adopted. The former was to recommend
talents with both virtue and ability by local levels, and those selected by prefectures were
called Xiukai, while those selected by prefectures were called Xiaoyan. In the reign of
Emperor Wen of Wei, Chen Qun established the "Nine-pin" Zhongzheng system, in which
special officials assessed and recruited civilian talents according to their background and
moral character. This system was used in the Jin and Six Dynasties. However, in the Wei and
Jin dynasties, the power of the gentry was strong, which often affected the assessment of
talents by the central officials. Later, the criterion was even limited to the family background.
As a result, the phenomenon of "high quality without poor family, low quality without
intellectuals". It not only blocked the use of materials from the people, but also allowed the
intellectuals to control the use of materials in the court. During the Sui and Tang dynasties,
the imperial examination system as we know it now began to be perfected, with students from
poor families gaining official positions through the examination. The Imperial Civil
examination system improved the employment system, enabling talented scholars to have the
opportunity to serve in governments at all levels. In other words, it changed people's fate.

2.3 What can be deemed as a good education.

This topic is the core question for the studies of education. The reason why this question is
the core question, is not only because education has entered into the high-quality development
period, and it becomes meaningful to cultivate high-qualitied talents, but this also indicates
that the Chinese people have urgent desires for good quality education. In addition, there is
also the general anxiety for the increased burden on the students with the competition
becoming fiercer and fiercer.
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Good education must be one that allows children to thrive, and the place for that education
should be a place called a school. Students will love, memorize, even obsess over this place.
There, they read books to explore, sing songs, and organize societies. Their potential is
explored, their personality is developed, and their personality is moulded. There, instead of
constantly being vigilant and competing with and winning your partners, you build a
relationship of common development and growth together through close communication.

Good education must be one with national feelings and human mission. This kind of
education can present educational goals and curriculum plans that reflect the national will into
vivid educational scenes on campus. In such a scene, there should be young ambition,
responsibility, have problems to solve, not just for the scores of the exam, in order to study
hard (Hostetler, K., 2005).

Good education must be recognized by parents and society. The ideal atmosphere of
education should be presented in front of parents and society, so that people can feel it; The
real pressure of education should also be presented in front of parents and the society, so as to
build consensus in communication. An educational system that isled by the power of utility,
cannot do good education; Be denied by parents and society generally, also cannot do a good
education.

If Chineseducation can cultivate lifelong learners, responsibility bearers, problem solvers and
people who live gracefully, it will definitely promote the growth of students' sound
personality. then they will certainly be able to cultivate the next generation who will win
personal happiness and take on family responsibilities, making parents feel warm, at ease and
at ease. Such education must be good education. Good education must be one that constantly
improves and changes in the process of becoming better and better, and reform is the
inevitable choice for "good education". In today's time and space conditions, to achieve good
education and promote education reform, China needs to grasp a balance -- this balance is not
only a working method, but also an educational principle.

Any educational reform is the result of opposing forces coming to terms with each other to
achieve some kind of balance (Tan, Charlene, and Salleh Hairon, 2016). Nell Noddings also
tried to break through the either-or mode of thinking, advocating that both traditional
education and progressive education supporters can find the central purpose of education in
"learning to care" (Noddings, N., 2003). Therefore, balance is not an expedient measure to
obscure the position, nor a means to please all parties, but a procedural and structural
principle to be grasped in the reform and development of education.

In the face of problems that have been building up for a long time and cause and effect each
other, reform cannot be accomplished overnight or solved easily. One can't expect a single
campaign to be successf